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Section I: Scope of Report 

In its 2015-2019 Strategic Plan the Ottawa-Carleton District School Board (OCDSB) has being “Globally 
Aware” as one of its main Exit Outcomes for what the school board aims and intends for each of its 
students upon graduation. 

This report focuses upon both past and recent international education initiatives as well as future 
directions of the Ottawa-Carleton Education Network (OCENET) and the Ottawa-Carleton District School 
Board (OCDSB) with regards to key strategies for developing the focus on students and staff to attain the 
goal of becoming more globally aware.  

 

Signs promoting the “Globally Aware” Exit Outcome in the OCDSB, such as this one outside W. Erskine Johnston Public School, 
were placed in front of many elementary schools at the beginning of the 2017-2018 school year. 

One of the primary ways to accomplish this outcome of global awareness is to work on developing what 
is commonly referred to as “global competencies” amongst students and staff.  A key strategy for 
attaining these global competencies is through establishing sustainable partnerships between OCDSB 
students and staff with schools overseas with the support of OCENET. 

This report covers a wide scope and addresses several different audiences: 

 If you are thinking about starting a partnership or exchange with another school overseas, 
focus on Sections I to IV.   
 

 If you have recently established a partnership or exchange with another school overseas, 
focus on Sections V to VII.   
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Ways to use this document: Framing the Contexts 

You are encouraged to review this report in its entirety. This report covers a wide 
scope and addresses several different audiences: 

 If you are thinking about starting a partnership or exchange with another 
school overseas, focus on Sections I to IV.   
 

 If you have recently established a partnership or exchange with another 
school overseas, focus on Sections V to VII.   
 

 If you have already established a sustainable partnership or exchange 
with another school overseas, focus on Sections VIII to IX.   
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Section II: Why are these international education initiatives happening now? 
 
The intersection of various factors has influenced where OCENET and the OCDSB are positioned in 
developing and sustaining school partnerships abroad at this point in time. 

A. Ontario Ministry of Education International Education Strategy document  

The importance of Ontario’s Strategy for K-12 International Education, published by the Ontario Ministry 
of Education (MOE) in 2015 (www.edu.gov.on.ca/eng/policyfunding/strategyK12.pdf ), cannot be 
underestimated.  This document outlines the Four Goals of Ontario’s Strategy for K-12 International 
Education which are directed not only to promoting the learning experiences of the more than 19,000 
international students coming to Ontario to study in K-12 schools , but also places particular emphasis 
upon strategies for students in Ontario to become more globally competent and internationally 
involved: “The strategy will provide Ontario students with increased opportunities both in Ontario and 
abroad, including understanding and appreciation of the international dimensions of their studies and 
exposure to different cultures and languages.”(p. 8). Ontario educators are also an important part of the 
equation in enhancing opportunities for sharing expertise and developing educational partnerships 
internationally: “Ontario educators also benefit from opportunities to travel and work abroad, and 
return with valuable new perspectives and a wider understanding of global issues to share with students 
and staff. “ (p. 12). In part, the rationale for the MOE’s international education strategy is to create 
intermediate and long-term benefits for school boards through such initiatives as “extending classroom 
learning opportunities, promoting cultural diversity and encouraging international exchanges among 
students and educators.”(p. 17).  Throughout the document, the MOE offers an overview of 
international education in Ontario, provides a rationale for the strategies it proposes, outlines specific 
goals, and expresses its specific commitments to promoting the success of the international education 
strategy.   

An over-arching theme throughout the Ministry’s strategy document is “All students can benefit from 
exposure to diverse culture and perspectives, and gain a better understanding of their own world.” (p. 
13). 

This report’s focus on developing global competencies through sustainable partnerships is most closely 
aligned with the first of the Four Goals of Ontario’s Strategy for K-12 International Education:  “Future-
oriented learning for Ontario students.”  Here are the key elements of the strategy as stated in the MOE 
strategy (pp. 20-22):  

 develop global competencies 
 enhance international course offerings for Ontario students 
 identify opportunities to extend the classroom experience into a global context 
 improve and expand agreements for sister schools and twinning arrangements 
 enhance international language programs 
 enhance experiential learning opportunities. 
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 If you have already established a sustainable partnership or exchange with another school 

overseas, focus on Sections VIII to IX.   

Through research of current literature on the topics of global competency and experiential education 
internationally, and especially through in-depth interviews with educators at OCENET and the OCDSB 
who have extensive experience in fostering and sustaining friendship schools and international student 
exchanges, the challenges and suggested solutions as well as best practices for initiating and maintaining 
sustainable partnerships overseas have been identified and are explored throughout this report.   In 
preparing the report, in-depth interviews were conducted with several members of the leadership team 
at OCENET and numerous teachers, principals, and a Superintendent of Instruction from the OCDSB. 
Their willingness to share their expertise, show their interest in the project, and take time from their 
busy schedules is greatly appreciated.  

In the process of speaking with many educators with experience in developing sustainable partnerships 
and in arranging reciprocal student exchanges with schools overseas, several main themes and 
challenges emerged, such as those related to curricular goals, student safety, cross-cultural 
communication, among many others.   This report aims to explore these themes and to identify and 
share best practices that are being used by OCDSB educators to maintain sustainable partnerships and 
student exchanges, and offers exemplars and several recommendations. 

This report has developed with special funding through an international education project grant from 
the Ontario Ministry of Education.   



7

 
 

7 

Section II: Why are these international education initiatives happening now? 
 
The intersection of various factors has influenced where OCENET and the OCDSB are positioned in 
developing and sustaining school partnerships abroad at this point in time. 

A. Ontario Ministry of Education International Education Strategy document  

The importance of Ontario’s Strategy for K-12 International Education, published by the Ontario Ministry 
of Education (MOE) in 2015 (www.edu.gov.on.ca/eng/policyfunding/strategyK12.pdf ), cannot be 
underestimated.  This document outlines the Four Goals of Ontario’s Strategy for K-12 International 
Education which are directed not only to promoting the learning experiences of the more than 19,000 
international students coming to Ontario to study in K-12 schools , but also places particular emphasis 
upon strategies for students in Ontario to become more globally competent and internationally 
involved: “The strategy will provide Ontario students with increased opportunities both in Ontario and 
abroad, including understanding and appreciation of the international dimensions of their studies and 
exposure to different cultures and languages.”(p. 8). Ontario educators are also an important part of the 
equation in enhancing opportunities for sharing expertise and developing educational partnerships 
internationally: “Ontario educators also benefit from opportunities to travel and work abroad, and 
return with valuable new perspectives and a wider understanding of global issues to share with students 
and staff. “ (p. 12). In part, the rationale for the MOE’s international education strategy is to create 
intermediate and long-term benefits for school boards through such initiatives as “extending classroom 
learning opportunities, promoting cultural diversity and encouraging international exchanges among 
students and educators.”(p. 17).  Throughout the document, the MOE offers an overview of 
international education in Ontario, provides a rationale for the strategies it proposes, outlines specific 
goals, and expresses its specific commitments to promoting the success of the international education 
strategy.   

An over-arching theme throughout the Ministry’s strategy document is “All students can benefit from 
exposure to diverse culture and perspectives, and gain a better understanding of their own world.” (p. 
13). 

This report’s focus on developing global competencies through sustainable partnerships is most closely 
aligned with the first of the Four Goals of Ontario’s Strategy for K-12 International Education:  “Future-
oriented learning for Ontario students.”  Here are the key elements of the strategy as stated in the MOE 
strategy (pp. 20-22):  

 develop global competencies 
 enhance international course offerings for Ontario students 
 identify opportunities to extend the classroom experience into a global context 
 improve and expand agreements for sister schools and twinning arrangements 
 enhance international language programs 
 enhance experiential learning opportunities. 

 
 

6 

 
 If you have already established a sustainable partnership or exchange with another school 

overseas, focus on Sections VIII to IX.   

Through research of current literature on the topics of global competency and experiential education 
internationally, and especially through in-depth interviews with educators at OCENET and the OCDSB 
who have extensive experience in fostering and sustaining friendship schools and international student 
exchanges, the challenges and suggested solutions as well as best practices for initiating and maintaining 
sustainable partnerships overseas have been identified and are explored throughout this report.   In 
preparing the report, in-depth interviews were conducted with several members of the leadership team 
at OCENET and numerous teachers, principals, and a Superintendent of Instruction from the OCDSB. 
Their willingness to share their expertise, show their interest in the project, and take time from their 
busy schedules is greatly appreciated.  

In the process of speaking with many educators with experience in developing sustainable partnerships 
and in arranging reciprocal student exchanges with schools overseas, several main themes and 
challenges emerged, such as those related to curricular goals, student safety, cross-cultural 
communication, among many others.   This report aims to explore these themes and to identify and 
share best practices that are being used by OCDSB educators to maintain sustainable partnerships and 
student exchanges, and offers exemplars and several recommendations. 

This report has developed with special funding through an international education project grant from 
the Ontario Ministry of Education.   



8

 
 

9 

explicitly highlights global awareness.  The exit outcomes are intended for every student: “In the 
Ottawa-Carleton District School board, our goal is to have every secondary student leave our school 
district with the required characteristics and skills to be a 21st- century success story.”  
 
 Here are the stated characteristics of being globally aware as indicated by the OCDSB Strategic Plan: 

 
Students who are globally aware are empathetic and responsive in their contributions to the 
local and global community. They demonstrate cultural proficiency and act in a respectful, 
inclusive manner. 
Why is it needed? Our students’ world is diverse and competitive, and the required cross-
cultural skills are growing in complexity. 
How will we develop it? We will develop global awareness in our students by providing them 
with related learning opportunities that explore topics such as equity, global economics, 
cultural proficiency, environmental stewardship, fiscal responsibility and social justice, and 
by promoting cultures of inclusion.  
 

Like the Ministry of Education’s Ontario’s Strategy for K-12 International Education, the inclusion of 
being “Globally Aware” as a stated “Exit Outcome” of the OCDSB not only acknowledges the relevance 
but also elevates the importance of global competency skills. 
 

D. Support from OCDSB Leadership  

The support of key educational leaders in a school board is essential for attaining the goals of 
international education, global competencies, and building school partnerships abroad that are 
sustainable. The OCDSB has the strong endorsement of its current Director of Education, Dr. Jennifer 
Adams, and its Senior Staff in reinforcing these goals.  Their belief in the value of international education 
and their leadership is an example to other educators, and provides support and encouragement for 
principals and teachers to get more involved and inspires others to think about becoming involved in 
international education initiatives. 

E.  Revisions to OCDSB “Field Trips- International” study tour procedures 

 
During the 2014-2015 academic year, revisions to OCDSB field trip and study tour procedures were 
made that have had a significant impact on school partnerships and opportunities for students and staff 
to engage more with sustainable school partnerships overseas.   The changes in the international field 
trip procedures included additional student safety protocols, more clearly defined roles and 
responsibilities for all educators, including principals and superintendents, involved in an international 
field trip, and changes to the trip approval process including the addition of an “International Field 
Trip/Student Group Exchange Pre-trip Approval” form which is required before trip planning can be 
initiated by school staff.  In addition, a sequential process within the revised procedures outlines: 
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B. Key Roles of OCENET 

The Ottawa-Carleton Education Network (OCENET) was established as a non-profit organization 
affiliated with the OCDSB and initially focussed on marketing educational resources produced by OCDSB 
educators.  In the early 2000’s the direction shifted radically with the hiring of its new Executive 
Director, Geoff Best; at that juncture OCENET began to focus on international education and the 
recruitment of international students to OCDSB schools.  In being one of the early initiators in recruiting 
international students in Ontario, OCENET has continued to grow over the past 20 years.  Some of 
OCENET’s innovative initiatives include: 

 promoting global citizenship and international experiences for OCDSB students by having the 
inbound international student recruitment programs support outbound opportunities for local 
Canadian students to become more globally aware through experiencing school partnerships 
and student exchanges with schools abroad 

 building capacity for understanding the importance of international education by providing 
some international travel opportunities for OCDSB staff to visit and establish partnerships with 
schools abroad 

 developing the OCDSB International Certificate Program (ICP) which promotes global awareness 
and now has and enrollment approaching 450 students 

 facilitating the secondment of an OCSDB teacher to serve in the role of International Education 
Co-ordinator,  and, among many other related duties, oversee the OCDSB’s International 
Certificate Program. 

 establishing, in partnership with the OCDSB, a unique bursary program to assist students with 
the expenses of international education experiences which meet specified criteria.  These 
bursaries are administered by the Education Foundation of Ottawa through an application 
process (www.educationfoundationottawa.ca/helping-students-2/bursary/ocdsbocenet-
international-study-abroad-bursary).  In addition, a similar bursary program, funded and 
administered by OCENET, assists OCDSB educators with some expenses for eligible international 
education initiatives. 

 publishing a newsletter Global Connections (www.ocenet.ca/en/page/show/news-updates12), 
issued twice yearly which informs the staff of the OCDSB and OCENET partners about 
international education.  

 administering the Lynch- Getty Award which annually recognizes 2 Canadian students and 2 
international students for demonstrating their commitment to global citizenship. Each student 
receives a scholarship of $1,000 towards post-secondary studies. 
 

C. OCDSB Strategic Plan, 2015-2019 

Following an extensive consultation process, the OCDSB developed a four year strategic plan for 2015-
2019 (www.ocdsb.ca/ab-ocdsb/strategicplan/Pages/default.aspx ).  While many parts of the plan embed 
principles of global citizenship, one of the five Exit Outcome Characteristics for graduating students 
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as well as for their parents and local student recruitment agents in the home country.  Of particular 
interest to Ontario students and educators is a main section of the OASDI website that provides detailed 
information and resource links for Study Abroad and Teach Abroad opportunities. 
(www.oasdi.ca/Learn%20Abroad.php). 

G. Increased interest in global citizenship by students, parents and educators 

A wide variety of factors, such as the emergence of a global economy and immigration, have heightened 
interest and awareness in global awareness in general. The Ontario Curriculum places a strong emphasis 
upon global citizenship from K-12. The necessity of developing cultural competencies for students is not 
lost on the students themselves or their parents.  Students want to explore the world outside their own 
borders.  The popularity and interest in events such as Free the Children’s WE Day and the emergence of 
international “service education” travel by students is a testament to the interest to become involved 
overseas.  More and more research is being conducted on global citizenship. In addition, with the rapid 
increase in the number of international students attending Ontario schools, these students from across 
the globe provide opportunities for connections and friendships with Canadian students which will 
endure. 

Increasingly both government and business is recognizing the importance of Canadian students having 
international experience and developing cross-cultural skills.  Efforts are being made to encourage 
Canadian students to pursue post-secondary international experiences.  Currently only a small 
percentage of post-secondary student attend studies overseas; younger students who participate in an 
international exchange in middle school or high school will be far more likely be interested in pursuing 
educational and employment opportunities overseas.  

Developments such as these and the changes in thinking they have engendered have a tangible 
connection to developing global competencies, and may increase the likelihood of school partnerships 
abroad being more sustainable.  
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(a) a pre-trip review;  
(b) procedures upon arrival and during the trip; and  
(c) a post-trip review. 

 
Very importantly, the revised study tour procedures require much more emphasis upon the curricular 
purposes and pedagogical goals of any international study tour or student exchange.  Another major 
revision which has had a significant impact is the permission for Grade 7 and 8 students to be billeted.  
This revision has opened the doors for these Grade 7 and 8 students to have greater opportunities for 
intercultural exchanges and to develop global competencies.  

The OCDSB Field Trips – International (Procedure PR683.SOC) can be found at: www. 
weblink.ocdsb.ca/WebLink/0/edoc/2776565/PR%20683%20SCO%20Field%20Trips%20-
%20International.pdf 

F. CAPS-I and OASDI 

CAPS-I 

The Canadian Association of Public Schools-International (CAPS-I) is an non-profit organization currently 
comprised of over 130 school boards in Canada that recruit international students from elementary 
school through to Grade 12 and graduation.  CAPS-I works to enhance international education programs 
through the collaboration of all member school boards to share expertise and resources, co-ordinates 
marketing opportunities, and has a goal to “set the standard for quality international student programs 
in Canada.”  The stated “beliefs” of CAPS-I encapsulate principles which reinforce the development of 
global competencies and the fostering of sustainable school partnerships: 

Beliefs 

 International students provide a complementary,  enriching experience to the Canadian multi-
cultural mosaic 

 The presence of international programs assist Canadian staff and students in preparing for life in 
the global community of the future 

 The multi-national relationships developed through international programs will result in long 
term benefits for Canada 

 Investment in international education programs in public schools is beneficial for sustainability 
and growth of international programs in a competitive, world-wide market  
(www.caps-i.ca ) 

OASDI  

The Ontario Association of Public Schools-International (OASDI) serves a similar purpose as CAPSI; its 
membership is comprised of the school boards in Ontario that recruit international students.  There are 
currently over 35 OASDI member school boards.  The newly launched OASDI website (www.oasdi.ca) 
serves as an important and comprehensive resource for students who plan to come to Ontario to study, 
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interest to Ontario students and educators is a main section of the OASDI website that provides detailed 
information and resource links for Study Abroad and Teach Abroad opportunities. 
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(a) a pre-trip review;  
(b) procedures upon arrival and during the trip; and  
(c) a post-trip review. 
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OASDI  

The Ontario Association of Public Schools-International (OASDI) serves a similar purpose as CAPSI; its 
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what global competency entails:  

“Global Competence includes the acquisition of in-depth knowledge and understanding of global 
and intercultural issues; the ability to learn from and live with people from diverse backgrounds; 
and the attitudes and values necessary to interact respectfully with others.” 
(Global Competency for an Inclusive World, OECD, p. 1) 
 

A recently published book, Empowering Global Citizens: A World Course, details an ambitious and 
inspiring curriculum project which uses the 2015 United Nations Sustainable Development Goals (SDGs) 
as a foundation for a completely integrated and aligned K-12 curriculum with the SDGs.  The authors 
propose a curriculum focussed on global competencies by advocating that all students must have 
“effective opportunities to develop the dispositions, knowledge, and capabilities necessary to understand 
the world in which they live, to make sense of the ways in which globalization shapes their lives, and to 
be good stewards and contributors to the Sustainable Development Goals.” (Empowering Global Citizens: 
A World Course, p. xx). 

By arguing a compelling rationale for the necessity and urgency in teaching global competency skills, 
Educating for Global Competence: Preparing Our Youth to Engage the World (published in 2011 by the 
Asia Society) is a book that offers a concise definition of global competence: 

“Global competence is the capacity and disposition to understand and act on issues of global 
significance.” (www.asiasociety.org/files/book-globalcompetence.pdf ,page xiii),  
and later elaborates by identifying four general competency skills, which include the capability to: 
 

1. Investigate the world beyond their immediate environment 
2. Recognize perspectives, others’ and their own 
3. Communicate ideas effectively with diverse audiences 
4. Take action to improve conditions. 
    (www.asiasociety.org/files/book-globalcompetence.pdf, page 11) 

 
Importantly, global competence refers to a mindset:  “global competence is best seen as an integrated 
outlook on the world—not a collection of independent skills.” (www.asiasociety.org/files/book-
globalcompetence.pdf , page xiii).  
 
There are many other definitions of global competency; the definitions provided above provide an 
indication of how global competencies are considered throughout this report. 

B. What are International School Partnerships? 

Partnerships between schools internationally are not a new concept, but there has been a momentous 
increase in the last decade or so, in much part due the ease of communication through technology. 
These partnerships vary from being very informal and simple, to being structured with explicit 
objectives.  Many partnerships evolved from personal connections between educators in different 
countries; perhaps a teacher went on an international exchange and formed a “sister” school 
connection. Some partnerships may have developed based on a teacher wanting to set up a penpal or 
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Section III: Definitions & Clarifications  

A. What are “Global Competencies”? 

In order to understand what is meant by “global competencies,” some attention to what is meant by the 
term throughout this report is necessary for clarification.  Note that there are other related terms that 
are often used which essentially are very similar to “global competencies,” including “cultural 
proficiency,” “global awareness competency” and “global cultural competence,” among several others. 
 
The 2016 Ontario Ministry of Education document 21st Century Competencies: Foundation Document for 
Discussion (www.edugains.ca/resources21CL/About21stCentury/21CL_21stCenturyCompetencies.pdf) 
outlines approaches for a renewed vison for education in Ontario.  One of the six key competencies 
identified in this discussion paper is “Global Citizenship” which includes the following skills and abilities 
deemed necessary for a student to achieve success in the 21st Century: 
 

 Contributes to society and the culture of the local, global, and digital community in a responsible, 
accountable and ethical manner 

 Engages in local and global initiatives to make a difference 
 Learns from and with diverse people 
 Interacts safely and responsibly within a variety of communities 
 Creates a positive digital footprint 
 Relates to the environment and is mindful of the importance of all living things. 

(21st Century Competencies: Foundation Document for Discussion, Appendix C, p. 56) 
 
In a recent document entitled Global Competency for and Inclusive World 
(www.oecd.org/education/Global-competency-for-an-inclusive-world.pdf), the Organisation for 
Economic Co-operation and Development (OECD) defines “global competency” as follows:  
 

“Global competence is the capacity to analyse global and intercultural issues critically and from 
multiple perspectives, to understand how differences affect perceptions, judgments, and ideas of 
self and others, and to engage in open, appropriate and effective interactions with others from 
different backgrounds on the basis of a shared respect for human dignity.” 
(Global Competency for an Inclusive World, OECD, p. 4) 

 
As a salient sign of the importance of developing global competencies amongst today’s students, the 
Programme for International Student Assessment (PISA), will, for the first time, conduct an assessment 
of global competency as part of its 2018 assessment.  The PISA assessment measures the academic 
performance of over half a million 15-year-olds from over 70 countries, and it is recognized and 
frequently cited as a basis for comparing the effectiveness of educational performance across 
participating countries.  The 2018 PISA assessment will consider three main domains of global 
competency that include (1) knowledge and understanding, (2) skills, and (3) attitudes, in keeping with 
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Ontario”  many advantages are highlighted, including “Extending classroom learning opportunities, 
promoting cultural diversity, and encouraging intercultural exchanges among students and educators 
will bring long-term benefits to schools and boards.” 
(www.edu.gov.on.ca/eng/policyfunding/strategyK12.pdf , p. 17). 
 
In addition, the Ontario Ministry of Education strategy indicates that it will aim to support “facilitating 
and promoting opportunities for students and educators to study and work abroad through exchange 
programs and international work placements.” (www.edu.gov.on.ca/eng/policyfunding/strategyK12.pdf, 
p. 28)   
 
A Guide to International School Partnerships by Alberta Education is an excellent resource and sums up 
the benefits as follows: 
 
“International school partnerships provide a wide range of opportunities for all involved, from the 
enrichment of educational experiences and the broadening of school culture, to pedagogical dialogue. 
Students, teachers, administrators, parents and communities all stand to benefit from international 
school partnerships, albeit in different ways.”  (www.education.alberta.ca/media/1626288/a-guide-to-
international-school-partnerships.pdf, p. 3) 
 
For students, there are opportunities to learn about different cultures, reflect upon themselves and 
their own country, understand globalization in an experiential way and learn about collaboration 
through intercultural learning experiences. 
 
For educators and schools, there are opportunities to work as a team towards the success of a common 
initiative, transfer knowledge about educational practices and school management in other countries, 
and explore teaching methodologies and language acquisition, among many other pedagogical interests.   
 
For parents and the school community, there are opportunities to get involved through billeting or 
chaperoning, share expertise about a particular culture or language with the school community, assist 
with organizing events related to the partnership such as hosting meetings or fund-raising, and to 
understand and appreciate more about different peoples and their cultures.    
 
There appear to be very few down sides to pursuing international school partnerships since  
“Strong school partnerships enrich the curriculum, motivate students and create professional 
development opportunities for teachers. And as partnerships continue, the benefits increase.” 
(www.schoolsonline.britishcouncil.org/partner-school/sustaining-your-partnership) 
 

D. Why is sustainability an issue with international school partnerships? 

“The success of an international school partnership can be defined in a number of ways, 
including the effectiveness of the partnership in meeting its goals and involving students in 
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epal exchange between students in other countries.  Other schools have partnerships which involve 
reciprocal student exchanges where students travel to another country and billet with local families, and 
then host the students themselves later in the academic year.  Some schools have very informal 
connections, sort of like the concept of “twin cities,” that acknowledges a partner school in another 
country, and they have a loose arrangement of acknowledging each other on an ad hoc, intermittent 
basis.  Partnerships may be between two or more classes or schools; they may be long term or short 
term “one time” experiences; they may be virtual or in person.  Increasingly schools prepare partnership 
agreements which are signed like a quasi-legal document that outlines specific academic or intercultural 
goals to be accomplished within a certain time frame by the partner schools.   
 
North America has been slower to pursue international school partnerships in comparison to schools in 
Europe, for example.  Organizations such as the British Council, Erasmus+ , and Interkulturelles Zentrum 
have been actively involved in promoting and facilitating international school partnerships for decades. 
In fact, some nations mandate that each school must have a partner school in another country.   
 
It is apparent that international school partnerships take on a myriad of forms, so arriving at a definition 
is a challenge.  Here is one definition: 
 

“International School Partnership describes a wide range of contacts that exist between 
schools, head teachers, teachers, students and parents from different countries and 
represents a learning environment for foreign languages, the understanding of other 
lifestyles and personal flexibility.” (www.schoollinking.iz.or.at/what-is-an-international-
school-partnership) 
 

It is clear that international school partnerships tend to cater to the unique goals and needs of the 
schools participating in the partnership.  Some of the main motivations to partner with schools overseas 
include the following:  
 

 acquisition and practice of foreign language skills 
 intercultural awareness through personal contact with students and staff in another country 
 shared study of an international issue 
 social action projects to impact change 
 economic development  
 connect with and understand the perspectives of people in another country 
 link with a school to provide assistance and develop “service” education opportunities  
 foster unique learning opportunities for students and professional development for staff  

 

C. What are the benefits of international school partnerships? 

The Ontario Ministry of Education’s strategy document makes many references to the value of initiating 
school partnerships internationally.  Under the section on “Social, cultural and economic benefits to 
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that the responsibility for the success of the partnership not rest on one teacher in one 
classroom in one school, but that many people including the teachers, administrators, parents 
and community serve various roles as a team. 

 Addressing long term financial planning is another essential requirement for sustaining an 
enduring partnership.  Partnerships can be arranged at nominal costs, or they can be more 
elaborate and involve significant expense; in either case, discussions about which school is 
responsible for which expenses need to take place, and consideration needs to be given to 
possible “start-up” expenses as well as potential longer term sources of funding. 

 Regular reflection, assessment and evaluation of the partnership can lead to its sustainability. 
The indicators of success defined in the partnership agreement need to be considered and 
adjustments may need to be made in order to keep the educational goals on track.  Determining 
methods of gathering data and documenting progress are helpful.  An excellent international 
school partnership evaluation process has been outlined at 
www.schulpartnerschaften.at/images/doku/evaluation_methods.pdf . 

Several excellent resources which provide extensive discussion on the issue of the sustainability of 
international school partnerships include: 

  A Guide to International School Partnerships: www.education.alberta.ca/media/1626288/a-
guide-to-international-school-partnerships.pdf  

 British Council SchoolsOnline website: www.schoolsonline.britishcouncil.org/partner-
school/sustaining-your-partnership 

 Interkulturelles Zentrum Tools for Schools:  www.sc hoollinking.iz.or.at/sustainability 
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meaningful learning experiences. A successful international school partnership can also be 
defined in terms of its sustainability.” (www.education.alberta.ca/media/1626288/a-guide-
to-international-school-partnerships.pdf, p. 14) 
 

Sustaining a school partnership after it has been initiated, whether as a “sister” school or as part of a 
reciprocal student exchange internationally, is complex and sometimes challenging.  An all too common 
situation is that there is an initial phase in a partnership when both partners are inspired and 
enthusiastic about the potential of their international school partnership, and then things seem to “fizzle 
out.”  Often the experience leads to little being accomplished in spite of high aspirations, and the 
outcome is frustration and disappointment for one or both partners.  It is clear that at the center of 
every successful international school partnership is the strength of the relationships and a joint 
commitment to achieving intended outcomes.  
 
The essential elements of a successful sustainable partnership include the following: 
 

 Commitment by each partner to mutually agreed upon parameters outlining the scope for the 
partnership.  It is important for schools to consider that a sustainable partnership is best viewed 
as a long term commitment that will evolve.  The recommended approach involves a face-to-
face meeting and drafting of a partnership agreement document (see Appendix A: Sample 
Partnership Agreement Template) which defines indicators of success, states specific goals to be 
completed within a reasonable timeframe, and builds in opportunities for adaptation and 
renewal as necessary. 

 Open and regular communication is paramount and this can be complicated by different 
languages used by the partners.  Ideally there is a staff member at each school who can assist 
with potential language differences and any confusion or misunderstanding language 
differences may cause.  These lines of communication are important to the relationship building 
process and lead to understanding the needs of the other partner. 

 Focus on specific learning goals ought to be part of the partnership as a means of concentrating 
on student learning and curriculum, and working towards a common purpose.  It is important 
that the joint curricular topics and projects be meaningful and relevant to both partners.   

 Understanding the relative situation of the other partner is important. There may be 
differences in access to resources, or differing bureaucratic processes, or time zone differences 
that need addressing.  Differences in the school year and the timing of examinations all factor 
into the need to accommodate the realities of the other partner.  Additionally, consideration 
needs to be given to the time commitment that each partner school can devote to the 
partnership.  

 Establishing a team approach is necessary for sustainable international school partnerships.  All 
too often a lead teacher leaves a school and the partnership dissolves.  In this way, it is best if 
the partnership can involve several classes or even the entire school.  Therefore, it is key that 
teams of teachers at each of the partner schools take ownership of the partnership.  While the 
partnership may initially just involve a small number of educators at each school, it is important 
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consultation with teacher organizers at a school.  Most of these providers offer packaged trips, 
with a common one being the Canadian Battlefields of WWI and WWII in northern Europe, and 
provide a total travel plan which includes making all flight and hotel accommodation 
arrangements as well as collecting payments, providing guides, and other support services, 
including travel insurance.  Sometimes these study tours involve a particular group of students, 
such as students in the school band or on a sports team, or they are aimed at students in a 
particular subject area, such as a study tour focussing on Renaissance Art in Italy.  These study 
tours to international destinations tend to be expensive and are not tied to obtaining credits 
towards graduation.  

C. International Student Group Exchanges 

Several OCDSB secondary schools have arrangements where a group of students from Ottawa 
travel to visit with students from another country, and then those host students come to 
Ottawa at a later date, or vice versa.  This type of reciprocal student exchange usually takes 
place within an academic year.  Students billet at the respective homes of their host families, 
and there is usually a rich intercultural exchange as a consequence.  The accommodation 
arrangement also tends to greatly reduce the expense.  Some schools have a long tradition of 
these types of student exchanges, and they have become part of the “culture” in those schools.  
Since billeting has been permitted in the OCDSB for Grade 7 and 8 students, two elementary 
schools recently organized reciprocal international student exchanges. 

 

Students and staff from Greenbank Middle School during their 2017 student exchange to South Korea 
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Section IV: Types of international education experiences for OCDSB students  
                     and educators 
 

A. Classroom-to-classroom communication via technology 

Technology has opened up many new opportunities for communication between schools 
internationally.  The internet is often used for establishing epals where students in one class 
wrote letters to students in another country.  There are many teachers who use Skype and other 
technological communication methods to have audio and visual communication with students in 
other countries while working together to study a particular topic or project.  It is unclear how 
many teachers and schools regularly participate in these international exchanges via technology.  
Some teachers may definitely not wish to deal with the technological challenges, and there are 
other factors such as time zone differences that make connecting difficult.  

B. Study Tours  

Things have changed markedly since the time, several decades ago, when students signed up to 
go on a field trip on a cruise ship in the Caribbean during March Break.  Today’s student “field 
trips” should actually be more appropriately termed “study tours”; there must be  a strong 
educational value and curricular focus required before a study tour is approved.   

 

Students from A.Y Jackson Secondary School visited Machu Picchu on a recent educational study tour to Peru.  

Though some study tours are arranged by individual teachers through a travel agency and 
arrangements are made for any necessary guides and excursions, increasingly common is a large 
established provider such as EF Tours or Exploria providing a service of organizing a study tour in 
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F. DND schools in Europe 

There are also possibilities for teaching at one of two Canadian Forces DND schools, one located 
in Belgium and the other in The Netherlands.  Teaching positions are usually assigned for two 
years and teaching positions are available from Junior Kindergarten to Grade 12, and there are 
some opportunities for administrators as well.  Specified criteria must be met to be eligible, and 
school board approval is required. More information is available at: 
www.spsd.sk.ca/workforsps/Documents/Canadian%20Armed%20Forces%20Overseas%20Schoo
ls.pdf 

G. International Conferences 

OCDSB educators and some students may have opportunities to attend international education 
conferences.  When these conferences occur during the school year approval from the school 
principal and a superintendent is usually required.  Funding for attending international 
conferences may be in part covered by the OCDSB, and additional funding may be available 
through the teacher federations or through a sponsoring agency.  Provided certain criteria are 
met, partial funding for attending these conferences may be available through OCENET’s 
International Education Bursary (www.ocenet.ca/en/page/show/bursaries).  

H. Educator Study Tours 

Study tours provide opportunities for teachers to travel internationally to learn about the 
educational practices and institutions of another country, and may focus on a particular subject 
area such as history, science, language, economics, geography, etc., or may involve participating 
in a cultural immersion experience.  These study tours usually occur during summer holidays 
when teachers are not in the classroom.  The application process is usually quite rigourous, and 
with a limited number of applicants accepted, the selection of educators tends to be very 
competitive.  Most of the travel and accommodation costs are provided through a study tour 
fellowship from a sponsoring institution.  There are often requirements that need to be met 
following the study tour, such as developing curriculum units or making presentations to 
colleagues or to students.  

Here is a sample of some educator study tour opportunities:  

 Goethe Institut, Trans-Atlantic Outreach Program (TOP) 
www.goethe.de/ins/us/en/spr/eng/top/top_teachers/top_study_tour.html 

 National Association of Japan-American Societies: Keizai Koho Centre Teacher Fellowship   
http://www.us-japan.org/programs/kkc/k2017/index.html 

 National Geographic: Grosvenor Teacher Fellow Program 
       www.nationalgeographic.org/education/programs/grosvenor-teacher-fellows 
 Sarah and Chaim Neuberger Holocaust Education Centre: Holocaust Educator Study Tour   

http://holocaustcentre.com/HEST 
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D. International Individual Student Exchanges 

There are several organizations that arrange student exchanges for individual students, where 
an Ontario student lives abroad with a host family and attends a nearby school.  In many cases, 
it is a reciprocal exchange whereby the student from the other country, in turn, attends school 
in and lives with the Ontario student’s family.  These exchanges require approval from school 
authorities and the duration of the exchange is usually from a couple of months to a semester. 
In some cases, the exchange takes place over a whole academic year.  Most of the following 
organizations require fees, but several scholarships are also available: 

CEEF - Canadian Educational Exchange Foundation: www.ceef.ca 
ISE - International Student Exchange-Ontario: www.iseontario.on.ca 
STS - Student Travel Schools: www.sts-education.com 
Yes Canada - Youth Educational Services: www.youthedservices.ca 
Rotary Club www.rotary.org/en/our-programs/youth-exchanges 
 

An excellent resource for Study Abroad opportunities is OASDI’s website: 
www.oasdi.ca/Ontario%20Students.php 

E. International Teaching Exchange 

Educators may apply for approval from the OCDSB to be part of an international teacher 
exchange.  Teacher exchanges are arranged through the Canadian Education Exchange 
Foundation (www.ceef.ca/educator_program.html).  Through this program educators apply for 
a one year exchange of teaching positions by indicating the countries they wish to teach in and 
CEEF arranges a suitable pairing with one of its partners.  Currently international teacher 
exchanges can take place with schools in Australia, France, Germany, Switzerland, the United 
Kingdom, and select international schools.  Teachers are paid by their Ontario school board and 
seniority is not affected; costs associated with the application process and travel expenses are 
not usually covered.  Exchange teachers not only swap teaching roles in the other country but 
also must usually provide their home as accommodation or provide a suitable alternative.  
Teachers must have exemplary performance appraisals and have been teaching for a minimum 
of five years, and have a permanent fulltime contract with their school board.  Some subject 
areas are more favourable than others for finding an appropriate match than others.  The 
international teaching exchange can be a rewarding and career affirming experience.  There are 
also opportunities for principals and vice principals to participate in exchanges but often they 
are for a short term “shadowing” experiences (www.ceef.ca/educator_shadow.html)  and 
currently are possible in Germany and sometimes Australia.  More details on information 
sessions and the application kit are available on the CEEF website.  
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A teacher training program partnership signing ceremony between Fundación Amancio Ortega Gaona (Spain) and the 
OCDSB and OCENET 

 

 

Section VI:  Establishing Partnership Schools and International Student     
                      Exchanges Abroad, Grades 7-12 
 
The following section provides a “how to” overview of some ways to approach setting up, nurturing, 
managing, and evaluating the success of partnership schools in order to make them sustainable. 
Partnership schools are also sometimes referred to as “sister,” “friendship”, or “twinned” schools.  It is 
important to note that the following are general guiding principles; every partnership is unique in its 
evolution.  Partnership schools generally connect initially with the students and staff of another school 
overseas through technological means.  For a variety of reasons, these school partnerships may or may 
not lead to a reciprocal international student exchange, and for some schools, the partnership is not the 
primary motivation, but the student exchange is. Even with the focus on arranging only a student 
exchange, a partnership between schools needs to be established.  

A.  “How to” start setting up a school partnership or international student exchange 

There tend to be three main ways in which school partnerships and international student exchanges 
begin:  

1. Administrators and teachers from a particular school or school board may have a motivation to 
develop global competencies and intercultural learning of their students by reaching out to 
another school overseas.  Very often these partnerships are formed as a result of one educator 
who has a personal relationship with an educator in another country, such as a family 
connection or through meeting at an international conference.  Alternatively, other schools use 
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 While it is important to note which study tours are limited to U.S. educators only, there are 
many other international study tours listed through the George Lucas Educational Foundation 
website at: www.edutopia.org/blog/teacher-travel-grants-resources-matt-davis 
 

Section V: Current OCDSB/OCENET Partnerships  

The following is a partial listing of numerous OCDSB/OCENET partnerships as well as student exchanges.  
Note that most of the OCDSB/OCENET partnerships/exchanges listed below are not “one offs” and while 
not all student exchanges are fully reciprocal or take place every academic year, many have been active 
for many years, with one being in place for 25 years! 

International Partnerships/Exchanges – China 
 10 OCDSB/Chinese student exchanges, many of them fully reciprocal, with 2 OCDSB middle schools 

participating 
 3 Chinese schools participating in OCENET’s short term Global Classroom, Winter/Summer Programs 
 
International Partnerships/Exchanges – France 
 large scale project involving OCDSB student and teacher exchanges in France 
 4 OCDSB high school schools involved in a partnership with French schools 
 
International Partnerships/Exchanges – Germany 
 2 OCDSB secondary schools participate in a student exchange program with a German high school 
 
International Partnerships/Exchanges – Japan  
 OCENET and 4 OCDSB secondary schools involved in an exchange program with a Japanese school 

that sends over 80 students to OCDSB schools for a short term exchange 
 OCENET organized program where students from a Japanese school come to Ottawa for 1 year, and 

OCDSB sends some students in the summer 
 Short and long term individual exchanges with a Japanese School  
 
International Partnerships/Exchanges – Korea 
 2 Korean educational bureaus have school partnerships and participate in Teacher Training 

programs  
 1 reciprocal student exchange with a South Korean school 
 4 OCDSB students and 1 teacher attending an international educational symposium, 2017 
 
International Partnerships/Exchanges – Spain 
 2 school organizations have school partnerships and participate in Teacher Training programs  
 1 OCDSB secondary school exchange with a Spanish secondary school  
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A teacher training program partnership signing ceremony between Fundación Amancio Ortega Gaona (Spain) and the 
OCDSB and OCENET 
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are language differences which make effective and clear communication more challenging.  The 
intermediary is a crucial contact at the beginning of the partnership and also during times when the 
project needs to be “put on track” or needs a reset.  This person should have an understanding of the 
culture of each country involved in the partnership or student exchange.  In many cases this 
intermediary source is someone who has an affiliation with one of the partner schools as a recruiting 
agent.  Most often the intermediary receives no direct financial compensation for the time and effort 
involved, but may see opportunities for the potential of recruiting international students, or the 
intermediary agents may just wish to promote intercultural understanding in order to raise their profile 
locally. 

D.  Role of the Principals 

As the head teachers and curriculum leaders in their respective schools, it is very important for each of 
the principals in both partnership schools to be invested in setting the goals and promoting the success 
of the partnership or student exchange.  Each principal’s endorsement, commitment of time, consensus 
building of support for the partnership or exchange, and resource allocation is an essential part of the 
equation.  The principal is a key driver of the partnership.  The goal is to have the school partnership 
become part of the “culture” of each partnership school.  

E.  Engaging staff, students, Parents’ Council and community stakeholders 

It is essential that there is a core group of teachers who wish to take on the responsibilities of 
developing and being committed to the partnership.  While there may be one or two teachers directly 
involved in the collaborative focus of the project between selected classes, the more a whole school 
approach can be developed, the more likely the success and longevity of the international school 
partnership or a student exchange program.  The partnership or student exchange needs to be anchored 
within the school in such a way that it is “bigger” than any one or two individuals involved.  

F.  Developing a Curriculum Focus  

While one aspect of the school partnership will be the opportunity for the students and staff to develop 
personal connections with the other partner in a “friendship” relationship, for a deep learning 
intercultural experience to happen, it is essential to have a strong curriculum focus which meets the 
student learning needs of both partnership schools.  This curriculum focus will need to evolve depending 
on each partner’s needs and learning goals.  For example, both partners may wish to work on the study 
topic of “the environment and animal habitats” but one partner may be primarily motivated to improve 
English language proficiency skills amongst students, and the other partner wishes to work on 
developing critical thinking skills; nothing precludes both partners working on both of these respective 
learning goals simultaneously through the chosen study topic.  

A curriculum focus is still essential for a student exchange, though it may not be as involved or as 
lengthy as it may be for some school partnership projects.  International student exchanges involve 
travel, but they are not intended to be vacation trips. Each student exchange ought to have an emphasis 
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one of several websites to make contact with another school in another country that has 
expressed a wish to establish a similar partnership or student exchange program.  Some of these 
websites which connect prospective partners include: 
www.epals.com 
www.globalschoolnet.org 
www.oneworldclassrooms.org 
www.theteacherscorner.net/penpals 
www.tigweb.org 
 

2. International recruitment representatives from Ontario school boards travel to many parts of 
the world to meet with recruiting agents who work the families of students who want to come 
to study in Ontario schools.  The representatives from the international education office of 
Ontario school districts may visit individual schools or school districts, but most often meet with 
the local recruiting agents at large educational recruitment fairs.  These recruitment fairs 
provide opportune times for international school partnerships to be discussed, and this is an 
effective method for initiating a partnership school or start the process of beginning an 
international student exchange.  In addition, school partnerships may open various avenues for 
indirect recruitment of international students to Ontario school boards, and for Canadian 
students to participate as individual or group exchange students with the partner school 
overseas.  

 
3. Another way to initiate a school partnership or exchange is through contacting the embassies of 

different countries that are located within Canada.  Many embassies have an Education Officer 
who can assist in connecting a Canadian school with a school in the embassy’s home country.  

B.  Defining the purpose of a school partnership or international student exchange 

The expectation with a school partnership or exchange involving a school overseas is that student 
learning about and from another culture will occur.  Such international connections provide a special 
opportunity to enhance global competencies by collaborating with people from another culture.  It is 
recommended that once the decision to pursue a possible partnership or international student 
exchange is made that considerable thought be given to what the main purpose should be.  Perhaps it is 
intercultural awareness, or an opportunity to practice language acquisition?  Perhaps it is a collaborative 
group work project between countries?  Maybe it is an opportunity for a school to differentiate itself 
from its neighbouring schools?  The focus could be on staff development and working towards common 
teaching strategies?  Perhaps, the purpose is a combination of several or all of these possibilities, among 
many others.  

C.  Roles of intermediary personnel 
 
In many situations it is necessary to have to a contact in the country of the partnership school or 
international student exchange who can serve as an intermediary.  This is usually essential when there 
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one of several websites to make contact with another school in another country that has 
expressed a wish to establish a similar partnership or student exchange program.  Some of these 
websites which connect prospective partners include: 
www.epals.com 
www.globalschoolnet.org 
www.oneworldclassrooms.org 
www.theteacherscorner.net/penpals 
www.tigweb.org 
 

2. International recruitment representatives from Ontario school boards travel to many parts of 
the world to meet with recruiting agents who work the families of students who want to come 
to study in Ontario schools.  The representatives from the international education office of 
Ontario school districts may visit individual schools or school districts, but most often meet with 
the local recruiting agents at large educational recruitment fairs.  These recruitment fairs 
provide opportune times for international school partnerships to be discussed, and this is an 
effective method for initiating a partnership school or start the process of beginning an 
international student exchange.  In addition, school partnerships may open various avenues for 
indirect recruitment of international students to Ontario school boards, and for Canadian 
students to participate as individual or group exchange students with the partner school 
overseas.  

 
3. Another way to initiate a school partnership or exchange is through contacting the embassies of 

different countries that are located within Canada.  Many embassies have an Education Officer 
who can assist in connecting a Canadian school with a school in the embassy’s home country.  

B.  Defining the purpose of a school partnership or international student exchange 

The expectation with a school partnership or exchange involving a school overseas is that student 
learning about and from another culture will occur.  Such international connections provide a special 
opportunity to enhance global competencies by collaborating with people from another culture.  It is 
recommended that once the decision to pursue a possible partnership or international student 
exchange is made that considerable thought be given to what the main purpose should be.  Perhaps it is 
intercultural awareness, or an opportunity to practice language acquisition?  Perhaps it is a collaborative 
group work project between countries?  Maybe it is an opportunity for a school to differentiate itself 
from its neighbouring schools?  The focus could be on staff development and working towards common 
teaching strategies?  Perhaps, the purpose is a combination of several or all of these possibilities, among 
many others.  

C.  Roles of intermediary personnel 
 
In many situations it is necessary to have to a contact in the country of the partnership school or 
international student exchange who can serve as an intermediary.  This is usually essential when there 
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Empowering 
Global 
Citizens 

6.2 Introduction to 
Complex Cultural 
Identities: Identity 
Mapping (p.  

7.7 Energy and 
Environmental 
Movements 

8.2 The Population Paradox: 
Opportunities and Challenges in 
Current Global Trends,  
8.3 Population Pyramids and 
Introduction to Basic Demography 
 

This example provides direction for a three year project and aligns The Ontario Curriculum Expectations 
as follows:  

Overall and Specific Ontario Curriculum Expectations 

Ontario Curriculum Connections 

 Grade 6 Grade 7 Grade 8 

Social Studies 
The Ontario Curriculum, Social Studies, Grades 1 to 6; History and Geography, Grades 7 and 8 [revised] 

2013 

Overall 
Expectations 

A. Heritage and Identity: 
Communities in Canada, Past 
and Present 

A. Physical Patterns in a 
changing world 

B. Global Inequalities: 
Economic development and 
quality of life 

Specific 
Expectations 

A1. Application: 1.1 
A2. Inquiry: 2.1, 2.2, 2.4 
A3. Understanding Context: 
3.8  
(p. 120 - 123) 

A1. Application: 1.3, 1.4  
A2. Inquiry: 2.1, 2.2, 2.5, 
2.6 
(p. 166 - 168) 

B1 Application: 1.1, 1.2, 1.3 
B2 Inquiry: 2.1, 2.2, 2.3, 2.4, 
2.5, 2.6 
B3. Understanding 
Geographic Context: 3.1, 
3.2, 3.3, 3.4, 3.5 
(p. 182 - 185) 

Language 
The Ontario Curriculum, Grades 1-8, Language [revised] 2006 

Overall 
Expectations 

Oral Communication Writing Media Literacy 

Specific 
Expectations 

2.Speaking to Communicate: 
2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7 
(p. 109) 

1. Developing and 
Organizing Content: 1.1, 
1.2, 1.3, 1.4, 1.5, 1.6  
(p. 130) 
 

1. Understanding Media 
Texts: 1.1, 1.2, 1.3,  
3. Creating Media Texts: 
3.1, 3.2, 3.3, 3.4  
(p. 147-149) 
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on culture, language, history, art, etc. of the country being visited, and preparations for these learning 
opportunities may take place over several months prior to travelling. 

A curriculum focussed exemplar 

One way to approach the curriculum collaboration is to look at the United Nations SDGs as the focus of 
learning.  Below is the outline of a unit of study developed for Grade 6.  The entire curriculum unit plan 
is found in Appendix D: SDGs Curriculum Unit: Sustainable School Partnerships: Connecting Ontario 
Classrooms with the World, Grade 6 Unit: “Discovering Our Personal and Global Perspective” 

From “Sustainable School Partnerships: Connecting Ontario Classrooms with the World” (developed by 
Peter Panacci):  
 

Grade 6 Grade 7 Grade 8 

Theme Developing Global 
Perspectives 

Environment: Local and 
Global Implications 

Global Inequalities: Becoming an 
Active Global Citizen 

Essential 
Question 

-What do our 
personal and national 
identities say about 
us and our global 
perspective? 
-How do we interact 
with diverse peoples 
around the world? 

-How are we affected by 
our environment and 
location? 
-How do we influence and 
change the environment 
around us? 

-What issues do we face in our 
communities and around the 
world? 
-How do we as global citizens 
enact change locally and globally? 

Culminating 
Task 

A class created 
identity web and 
presentation to 
highlight ideas and 
factors integral to 
national identity.  
 
Shared digitally with 
both classes to 
compare and 
contrast unique 
global perspectives. 

Students will explore the 
resources and land use 
around them, creating 
group projects which will 
be shared between the 
classes. 
 
Students will analyze how 
sustainable the resources 
are, how they are being 
used, and what possible 
future steps or initiatives 
should be taken. 

Students will collaborate with 
their partner to choose one of the 
SDG’s. Using both perspectives, 
students will research the SDG, 
identify local and/or global 
connections, and explore 
initiatives to become involved as 
global citizens. 
 
This will culminate in a class media 
awareness campaign for the 
school, designed to share the 
findings and initiatives with the 
school community. 
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Concise Guide to Establishing a Sustainable Partnership School 

Initiation – the idea phase 

 Identify a need for students to enhance global competencies through an international 
partnership with a school overseas 

 Assemble a core team of committed educators to initiate the project  
 Outline the purpose and goals for an international partnership 
 Brainstorm what the school wants out of the partnership and what the school doesn’t want 
 Review resource requirements, time commitments and any financial considerations 
 Obtain necessary approvals and support from school district leadership  
 Explore possible partnership countries  

Connection – the reaching out phase 

 Locate and contact a possible partnership school 
 Take time to nurture the relationship and foster mutual trust once a prospective partnership 

school has been found 
 Establish means and strategies to communicate on a regular basis 
 Work to understand each partner’s goals 
 Discuss possible educational themes and the scope of joint projects   
 Respect the educational contexts and limitations each partner must work within 
 Acknowledge the equal status of each partner 
 Create a collaborative atmosphere and co-operative approach 
 Involve students, colleagues, parents, and the local community 
 Find an intermediary local educational agent who has connections with both partners, if 

necessary 
 Prepare a draft partnership agreement and share with potential partner to arrive at mutually 

agreed to goals and parameters 

Implementation – the getting goals accomplished phase 

 Determine an educational focus that is relevant to both partners 
 Consolidate the team leadership members from each partner school 
 Establish a curriculum or project focus that has interest and relevance to both partner schools 
 Prepare introductions to each school from each partner school, such as a video conference, a 

slide presentation, an A/V tour of the school and local community, and photo gallery, etc.  
 Create an intercultural exchange by having students creatively share aspects of their school, 

home and social life with each other as a means of connecting and establishing a relationship 
 Give time to develop a positive working relationship and lay solid foundations for the 

partnership 
 Determine what the students are expected to learn, what they will do, how they will use 

resources available, and how they will demonstrate they have meet the learning outcomes 
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G.  Awareness of school board policies and procedures 
 
Before embarking on a school partnership it is important to review school board protocols dealing with 
some of the unique characteristics of a partnership school overseas.  It is important to be aware of 
privacy issues, since some students may wish or be required to communicate outside of the classroom 
with each other.  Any of these types of concerns ought to be discussed with the school principal and 
reviewed with the school superintendent.  
 
Reciprocal student exchanges require a thorough working knowledge of school board international field 
trip policies and procedures.  All of the policies and procedures have student safety as a priority.  
Teachers who take students on an international exchange must be aware of the protocols in place and 
complete a comprehensive risk assessment.  For a step-by-step planner, see Checklist for Successful 
International Student Exchanges (pp.31-33).  
 

H.  Awareness of intercultural educational contexts 
 
Different cultures have differing values when it comes to how decisions are made.  These differences 
apply to the way in which educational bureaucracies work in a particular country.  In some cultures 
there is a strict hierarchy in how decisions are made, whereas, in others, there is more autonomy in 
decision making.  Each partner in an international school partnership or student exchange must navigate 
the intercultural differences and make efforts to understand the reasons for the differences.  
 

I. Sample agreements 
 
There are many templates for partnership agreements.  Once general goals and a curricular focus has 
been decided upon by both partnership schools, one strategy would be for both schools to prepare its 
own partnership agreement independently, and then share it with the other school, with the other 
partner doing the same.  In this way there is an opportunity for discussion and clarification to arrive at a 
mutually agreeable partnership agreement.  One suggested approach is having the document prepared 
in the primary languages used in each partner’s school.  A sample agreement is found in Appendix A: 
Sample Partnership Agreement Template.  
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Checklist for Successful International Student Exchanges 

Most of the phases and elements necessary for a sustainable school partnership also apply to 
sustainable student exchange programs since a student exchange is, in essence, a type of school 
partnership. Below is a generic step-by-step checklist for organizing a successful student exchange.  The 
list may appear daunting at first, but with team work and commitment these tasks are feasible, and each 
successive exchange becomes more streamlined over time.  Note that the checklist steps will vary 
according the specific policies and protocols within a particular school board. 

Logistics – a step by step comprehensive checklist for organizing a successful student exchange 

Pre-trip Approval Process 
___ discuss proposed student exchange with principal 
 ___ complete Pre-trip Approval Form 
 ___ obtain principal's formal approval 
 ___ submit Pre-trip Approval Form and wait for a timely response from Superintendent 
 
Planning Process 
___ complete Planning Activities Form 
___ assign duties amongst trip supervisors 
___ start promoting trip to students and parents at information meetings 
___ plan a series of workshops which address cultural awareness, local customs and language 
___ confirm selection criteria for students  
___ use criteria to select student participants 
___ obtain required documentation for volunteer adults 
___ confirm any adult volunteers, if necessary 
___ complete Risk Factors and Management Strategies Form 
___ confirm First Aid certification requirements 
___ confirm there are no "non-sanctioned" activities on itinerary 
___ confirm compliance with OPHEA Safety Guidelines (if applicable) 
___ prepare Risk Management Assessment/Emergency Action Plan 
___ review school Trip Cancellation Policy 
___ develop payment schedule 
___ assign roles for administering payment records 
___ confirm bookings with school board approved travel and insurance providers 
___ prepare preliminary budget 
___ plan any fundraising activities 
___ prepare draft of detailed itinerary that meets curriculum focused requirements 
___ ensure all required equipment and supplies are available and in good working order 
___ prepare information package with parental consent forms, code of conduct and all required   
       documentation 
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Collaboration - the launch mission phase 

 Establish realistic and feasible timelines for the beginning and end of the project 
 Test technology and communication channels 
 Start the classroom collaboration on the curriculum focus project 
 Set regular intervals of time for communicating between partners 
 Track learning activities 
 Celebrate and share successes  

Reflection - the on-going assessment phase 

 Establish regular “checkups” amongst each partner school’s core team members,  and also 
between the partner schools at key intervals, such as at the end of each project or school term 

 Develop methods to obtain and document feedback about the state of the partnerships beyond 
anecdotal comments, by using questionnaires and surveys for both students and staff 

 Compare the goals of the partnership with the outcomes 
 Decide on next steps regarding the continuation of the partnership 

Consolidation - the evaluation phase 

 Determine if the educational goals and purposes have been achieved 
 Judge the feasibility of sustaining the partnership 
 Decide upon continuing or ending the partnership in consultation with the partner school   
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Post-Exchange Review  
 
___ follow-up with principal on any issues which require immediate attention upon return 
___ complete school trip log  
___ debrief principal regarding trip activities and make recommendations for future exchanges 
___ return any extra funds after all expenses have been accounted for 
___ retain trip documentation in a secure location for at least 4 months 
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Communication Process  
___ inform participating students of acceptance on the student exchange 
___ organize information meeting for students AND parents 
___ review Code of Conduct with students AND parents 
___ ensure ALL consent forms are received, fully completed, and signed 
___ ensure that ALL medical and safety information is obtained, including Administration of Prescribed  
        Medication Form 
___ verify entry requirements for international travel 
___ review special needs, including health and safety, and cultural awareness 
___ obtain police reference checks, when possible, for billeted trips 
___ ensure availability of language translation support for parents, if required 
___ register all passengers two weeks prior to travel with Global Affairs Canada  
       Registration of Canadians Abroad: www.travel.gc.ca/travelling/registration 
 
Pre-trip Review (1 week prior to travel) 
___ ensure ALL emergency information is with each trip supervisor 
___ organize a student buddy system 
___ ensure all special needs have been considered, including AODA requirements  
___ check that supervisor ratio requirements are met throughout the whole trip 
___ consult Global Affairs Canada website for updated travel advisories:    
        www.travel.gc.ca/travelling/advisories  
___ check on weather advisories 
___ establish communication protocols 
___ prepare final trip manifest 
___ double-check on required documentation and insurance coverage 
___ ensure liability and insurance certificates from any outside travel agencies are on file 
___ ensure proof or parental insurance coverage by requiring all parents to purchase the same travel  
        insurance policy through the travel provider for the exchange 
___ ensure accurate financial records and sufficient funds 
___ provide notice to staff regarding classes affected by the trip 
___ provide school Administration with copies of all relevant student information, finalized trip itinerary,  
        and emergency plans 
 
Upon Arrival and During Educational Exchange 
___ communicate with the school that the group has arrived at destination safely 
___ review emergency plan with trip supervisors and students at each new location 
___ document any breaches of "Code of Conduct" 
___ discuss serious "Code of Conduct" issues with school principal before imposing sanctions  
___ re-confirm transportation and accommodation bookings throughout journey 
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Problems in arranging a reciprocal exchange 
from some countries because it may remove 
students from class time in their home county 
school.  For example, parents of students in 
China tend to be reluctant to have high school 
students absent from school because success 
on final examinations is so important.  

If international travel and billeting is permitted for 
senior elementary school students, then it is more 
likely that parents from these countries with students 
in more junior grades who do not wish to have their 
children miss any class time, will allow students in 
these younger grades to participate.  

Some Canadian families are unable or don’t 
wish to host a visiting student on an exchange 

Most student exchange visits will be for less than two 
weeks.  Schools can adopt a strategy of encouraging 
student exchanges within Canada through Exchanges 
Canada (www.canada.pch.gc.ca/eng/1457643856309). 
This way both families and students can get used to 
the billeting experience with other students from 
Canada first before hosting a student from another 
country. 

Too much “competition” for various trips 
within a school within one school year 

Some schools may organize too many study tours 
within a school year, and this situation causes some 
study tours to be cancelled because of an insufficient 
number of student signups.  Depending upon the size 
of a school and student interest, a school may, for 
example, decide to offer a maximum of 1 international 
student exchange and only 1 international study tour 
per year to alleviate this issue. 

Issues around the “ownership” of a study tour 
or student exchange 

Occasionally there are some complaints among 
teachers who ask the question: “How come you get to 
go on the study tour?”  It is recommended that no 
teacher or school department “own” a trip, and that 
structures can be put in place to build capacity by 
sharing organizational duties and chaperoning of a trip 
amongst teachers who wish to accompany students 
overseas.  Establishing an in-school international 
education committee that welcomes all teachers to 
attend can help make decisions about who will 
become student tour chaperones.  

Selection of teacher chaperones Build capacity by having successive teachers take 
successive study tours.  Provide a pathway so that 
teacher chaperones are aware of ways in which they 
can contribute and eventually help lead a trip. 
Consideration does have to be made regarding the 
compatibility of chaperones and “being on the same 
page” regarding expectations and safety protocols, as 
well as a mutual understanding the purpose of the 
study tour or exchange. 
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Section VII: Challenges and Strategies with Partnerships and International  
                      Student Exchanges 
 
In preparing this report, 14 experienced educators participated in extensive one-to-one interviews 
based on a series of guiding questions for discussion (see Appendix C: Questions for Interviewees) 
 
There was a unanimous and overwhelming consensus among these educators interviewed for this 
report that students and staff being involved in international school partnership/exchanges has 
significant value in strengthening global competencies.  Many educators who were interviewed 
indicated that such partnership/exchanges are essential in today’s world, and that some kind of 
international connection or partnership ought to be mandatory in every Ontario school. 

That said, it is important for any school that is considering an international school partnership/exchange 
to be aware of some of the common challenges and issues that schools may encounter, and to plan for 
ways to successfully meet any challenges.  Here is a listing of the challenges and issues identified 
through the interview process with OCDSB educators, as well as suggested strategies offered by the 
interviewees to address these challenges and issues. 

Challenges & Issues  Suggested Strategies 
Selecting the right partnerships Over time and with experience, the process of 

selecting appropriate international partnership schools 
becomes easier, but it is important to consider a 
partnership school that matches a particular school 
district’s goals. When involved in student recruitment 
from other countries, school boards need to include 
partnership development as a priority. 

Creating a school “culture” which recognizes  
the value of international relationships 

Schools in other countries are very keen to develop 
partnerships and student exchanges with Canadian 
schools.  Often Canadian schools are less receptive to 
this idea, but it is integral to The Ontario Curriculum, 
the Ministry of Education’s International Education 
Strategy, as well as to student exit outcomes.  

How to provide accreditation to individual 
students who participate in a 2-3 month 
exchange within a semester 

Currently in Ontario each school principal determines 
what credits a student might earn while attending a 
school overseas as part of an individual student 
exchange.  While it is often possible to arrange a 
timetable that can give equivalencies in some subject 
areas, it is often more difficult with some other 
subjects.  Careful attention to the student’s timetable 
is essential, and there may be an option to use online 
learning to obtain Ontario credits.  
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Problems in arranging a reciprocal exchange 
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School board rules which prohibit teachers 
going on pre-trip orientations funded by a tour 
company 

The pre-trip orientations offered by some major tour 
companies during summer months in advance of 
excursions with students can be very help in providing 
teachers with “on-the- ground” knowledge of a trip’s 
itinerary and its travel requirements.  Some school 
boards place restrictions on this type of pre-trip 
“reconnaissance” as it is sometimes perceived as a 
conflict of interest for the teacher.  

Problems with gratuity money.  In many 
countries it is expected that tips will be 
provided to bus drivers and tour guides  

The role of chaperones providing gratuities is 
troublesome since significant amounts of money in 
cash may have to be carried throughout a study tour 
and there are usually no receipts provided.  One way 
to alleviate this issue is to have these expenses built 
into the initial costs of the student tour and insist that 
the tour operators arrange tipping.  

Issues with emphasizing a curriculum focus 
around an international study tour 

This issue is only problematic because it seems to add 
to all of the other demands of organizing an 
international study tour or student exchange.  In fact, 
having a curriculum focus deepens the whole learning 
experience and should the primary purpose for 
travelling to another country.  For example, if students 
going on a study tour of the Canadian Battlefields of 
WWI and WWII are provided with pre-trip lessons and 
preparation, then the students will be more engaged 
and understand why being in those historic places is 
important and thus make the tour a richer and deeper 
learning experience.  

Extra workload for teachers, or “how not to 
create extra work” 

If there is a strong curriculum focus in an international 
partnership project, teachers can adapt their 
curriculum to follow learning outcomes from The 
Ontario Curriculum.  Certainly there is extra work 
involved in planning technological links with a school 
overseas, and communicating on a regular basis.  This 
tends to be less complicated over time.  The reward 
for these efforts tends to be increased student 
engagement and excitement for the project.  Also, the 
enthusiasm and commitment of students can be used 
to assist with many stages of these projects.  For 
example, students may conduct research into a 
particular area and make recommendations for 
developing parts of a study tour itinerary.  Planning an 
overseas exchange certainly requires a great deal of 
work, but advice and support is available through 
educational tour agencies and educational agents.  
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Some teachers don’t understand the demands 
of time upon students on a study tour or 
student exchange and the limited amount of 
school work students can complete while away 
in another country 

Before a group of students leaves on a study tour, it is 
essential that there be communication about the 
names of the students who will be away from school.  
Since it is rare that students on a study tour will have 
resources or large blocks of time to complete school 
work, students need to communicate with their 
teachers and make arrangements about any missed 
assignments and tests.  Also, if more teachers go on 
study tours abroad, they will become aware of the 
demands on students while travelling. 

Concerns of teachers who do not know what 
to do or how to accommodate visiting 
exchange students in their classes. 

Anticipate issues with teachers not knowing what to 
do with students who may attend their classes. 
Exchange organizers can provide tips for teachers who 
are uncomfortable, or make accommodations by 
hosting these students in classes which require more 
experiential participation, such as physical education 
and art classes. 

Smaller sized schools may not have as many 
options for organizing study tours and student 
exchanges 

Schools with smaller student populations may not 
have as wide a range of curriculum options which 
could promote certain study tours, but if student 
numbers do not permit a sufficient number of 
students to enable a study tour to be viable, 
increasingly, several schools are collaborating to jointly 
organize a study tour.  

School boards that don’t appear to support 
international study tours and exchanges 

A common concern from many teachers is that they 
question whether their school board actually supports 
international study tours.  Different school boards 
have different attitudes to student travel overseas, 
often related to student safety and liability issues.  This 
issue can be addressed in part by asking questions and 
understanding the viewpoints of the teachers and of 
the school board.  

School administrators who don’t seem to 
support international student travel 

Different school board administrations and principals 
can have a huge impact on supporting international 
experiences, but if the study tours become part of a 
school’s “culture” under the tenure of more 
supportive administrators, then the likelihood of their 
sustainability tends to increase significantly.  

Lack of feedback and communication from 
administrators on the field trip approval 
process 

It is important that the field trip processes are clearly 
understood by all stakeholders and that updates on a 
trip approval and that explanations for any trips not 
approved are provided by administrators.  One way to 
address this issue is to have one superintendent 
designated responsible for approving international 
student travel. 
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Problem of not enough students who have 
shown interest or applied for an international 
exchange to make it feasible 

Especially where a school population is in decline, 
study tours that have traditionally taken place may not 
have enough students sign up to make the trip 
feasible.  One successful strategy has been reaching 
out to other local schools to jointly organize a study 
tour and thereby extend the international travel 
opportunity to students from more than one school. 

Questions, especially from parents, about 
“Why go to Korea (or elsewhere outside 
Canada)?’ versus going to another location 
within Canada 

An exchange or study tour to another province is very 
beneficial, but travelling to a country with a very 
different culture has a more profound impact. Parents 
are often reluctant to send school children overseas, 
but the number of parents and teachers who maintain 
that an international exchange has had a “life 
changing” impact should be noted.  By visiting another 
country and culture, the students become 
“ambassadors” for Canada, demonstrate leadership, 
gain confidence, and become more globally aware. 

Political events and environmental conditions 
can negatively affect trips 

Changes in political regimes, terrorism incidents, bad 
weather, and earthquakes, etc., can all negatively 
affect a study tour.  Often there is no way to control 
these events, but if this issue is of concern, avoid 
student travel to those countries or arrange a switch in 
destinations. Consult Global Affairs Canada Travel 
Advisories. 
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How to make global citizenship part of the 
curriculum 

Specific curriculum resources are gradually being 
developed (see Appendix D); teachers can “look for” 
opportunities in any subject area to internationalize 
the curriculum 

Trips can be perceived as “elitist” because of 
the expense that excludes some students from 
participating 

International study tours can be expensive for families, 
and the cost of study tours keeps increasing. 
If a student enters high school knowing a four 
schedule of future trips, this can be very helpful to 
students and families in anticipating the costs of a 
study tour. Students can possibly save money from 
part-time work.  In addition, it is important to look for 
opportunities to look for bursary opportunities. For 
example, students in the OCDSB can apply to the 
Educational Foundation of Ottawa 
(www.educationfoundationottawa.ca/helping-
students-2/bursary/ocdsbocenet-international-study-
abroad-bursary) for a bursary to defray some of the 
travel expenses for approved international study tours.  

Fund-raising often doesn’t work The traditional fund-raising methods of bake sales, 
selling chocolate bars, coupon booklets and light bulbs 
often yield little financial result.  Sometimes, these 
fundraising efforts cause friction between students 
who may not be as motivated as others to raise funds 
to support a trip.  A more workable solution for high 
school students is encouraging students to find part-
time work to save for a study tour, especially if a 
schedule of trips is published and students know when 
a particular trip will take place.  Seeking corporate 
sponsors or contacting associations are also a source 
of funds which is not always tapped into fully.  

Issues concerning the selection of students for 
an exchange 

Making the selection of students who have applied for 
an exchange can be difficult, especially if more 
students apply than the trip can accommodate.  Safety 
issues are the primary concern as well as past 
behaviour of each student.  One way of selecting 
students is to develop a submission process that 
involves a global citizenship component which requires 
connecting past learning, interests and creativity. 
There needs to be careful thought and sensitivity in 
informing students who are not selected to go on an 
exchange because it is oversubscribed. 
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exchange to Spain, for example.  

 Maintain a consistent message when many schools are involved in an international student 
exchange 

When four high schools in the OCDSB– Bell High School, Earl of March Secondary School, Sir Robert 
Borden High School, and West Carleton Secondary School - were involved in the organization of a 
student exchange program with a high school in Japan, OCENET’s International Education Co-ordinator, 
Kathy Scheepers, took the lead as the main communication “channel” between all of the schools 
involved.  Having one person serve as the main contact and “speaking with one voice” avoided mixed 
messages and ensured more efficient communication amongst all involved, both locally and in Japan. 

 

Four Ottawa secondary schools hosted 85 Japanese exchange students, and in the summer of 2016, more than 40 Ottawa 
students visited their new friends in Japan 

 Seek innovative ways to financially support student exchanges  

One common and very justifiable concern about students travelling overseas is the substantial cost 
involved and that many students are not eligible to participate in a student exchange because of the 
expense.  While fund-raising campaigns are frequently used, they often are not successful in significantly 
reducing travel costs.  As a way of tackling the issue, OCENET’s Board of Directors approved the creation 
of two bursary funds, one for OCDSB students and one for OCDSB educators.  Funding for these 
bursaries comes from part of the fees generated by international students who attend OCDSB schools. 
There is an application process administered by the Education Foundation of Ottawa for the student 
bursaries, and students may receive either $500 or $1,000 towards the costs of an international 
educational initiative: www.educationfoundationottawa.ca/helping-students-2/bursary/ocdsbocenet-
international-study-abroad-bursary 
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Section VIII. Best Practices for Sustainable International School Partnerships          
                       and Student Exchanges at the OCDSB 
 
Through the interview process with educators, several themes were repeated by the interviewees, and 
each participant explained best practices that have generated sustainable partnerships with schools 
overseas.  These are best practices evident in the OCDSB and OCENET and may be applicable to many 
other Ontario school boards.  

 Consistent support for international experiential education by school board senior staff 

From the interviews, it was clear that the goal of developing global competencies in students and staff 
has been strongly endorsed by the Director of Education and the OCDSB Superintendents.  Several 
international school partnership arrangements have been initiated by senior staff as well as by school 
principals.  The inclusion of students being “Globally Aware” as an Exit Outcome in the OCDSB’s Strategic 
Plan is a further testament to the support at the school board level. 

 Develop a curriculum focus that extends beyond one school year 

Castor Valley Elementary School is developing a sustainable curriculum plan and a student exchange 
program that will extend over at least three years.  The plan is to focus on the United Nations 
Sustainable Development Goals (SDGs) between classrooms locally and in Chengdu, China.  Grade 6 
students will communicate their learning about the UN SDGs and Grade 6 students from China will visit 
Canada in the coming year.  The focus on the UN SDGs will continue throughout the Grade 7 and Grade 
8 years, with the Castor Valley students going on the student exchange to China when they are in Grade 
8.  

 Advertise a four year plan for international study tours and exchanges for high school 
students  

A.Y. Jackson Secondary School has established a committee which schedules international exchanges 
and study tours over a four year plan which is published on the school’s website: 
www.ayjacksonss.ocdsb.ca/About_Us/About%20Us%20docs/AYJExchangesTripsPlan.pdf 

This 4 year plan enables students and parents to decide which excursions best meet the family’s needs 
and student interest.  Families can make provisions for saving for the cost of travel years in advance. To 
provide a rich cultural experience and to reduce costs billeting is used in their student exchanges to 
Spain and China.  To prepare for these overseas trips, billeting opportunities for Grade 9 and 10 students 
are available through Exchanges Canada (formerly SEVEC) trips within Canada to familiarize students 
and families with billeting.  In addition, the in school committee is involved in the selection of teachers 
who serve as supervising chaperones since no one teacher “owns” a trip.  A process of a lead staff 
advisor one year preparing another teacher to lead an exchange the following year is used; in turn, that 
teacher leads a subsequent exchange and prepares a new trip leader.  In this way, capacity in leading 
international trips is built, with more than 15 teachers from the school experiencing the international 
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overseas.  These are best practices evident in the OCDSB and OCENET and may be applicable to many 
other Ontario school boards.  

 Consistent support for international experiential education by school board senior staff 
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principals.  The inclusion of students being “Globally Aware” as an Exit Outcome in the OCDSB’s Strategic 
Plan is a further testament to the support at the school board level. 

 Develop a curriculum focus that extends beyond one school year 
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Canada in the coming year.  The focus on the UN SDGs will continue throughout the Grade 7 and Grade 
8 years, with the Castor Valley students going on the student exchange to China when they are in Grade 
8.  

 Advertise a four year plan for international study tours and exchanges for high school 
students  
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and study tours over a four year plan which is published on the school’s website: 
www.ayjacksonss.ocdsb.ca/About_Us/About%20Us%20docs/AYJExchangesTripsPlan.pdf 

This 4 year plan enables students and parents to decide which excursions best meet the family’s needs 
and student interest.  Families can make provisions for saving for the cost of travel years in advance. To 
provide a rich cultural experience and to reduce costs billeting is used in their student exchanges to 
Spain and China.  To prepare for these overseas trips, billeting opportunities for Grade 9 and 10 students 
are available through Exchanges Canada (formerly SEVEC) trips within Canada to familiarize students 
and families with billeting.  In addition, the in school committee is involved in the selection of teachers 
who serve as supervising chaperones since no one teacher “owns” a trip.  A process of a lead staff 
advisor one year preparing another teacher to lead an exchange the following year is used; in turn, that 
teacher leads a subsequent exchange and prepares a new trip leader.  In this way, capacity in leading 
international trips is built, with more than 15 teachers from the school experiencing the international 
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Flags from around the world greet anyone who enters the foyer at A.Y. Jackson Secondary School 

 Sustainable partnerships and exchanges are about building strong relationships 

Some partnerships and exchanges start with someone having a friendship or connection with someone 
else at another school overseas.  Hillcrest High School has a student exchange with a school in Bonn, 
Germany, that has continued every second year for the past 25 years.  Given a decline in student 
applications, Hillcrest reached out to another local high school, Canterbury High School, to jointly 
continue the exchange with Germany.  By joining forces with another school, the exchange program 
attracted sufficient students to enable the exchange to continue to be feasible.  Over time, strong 
connections between these schools and the school in Germany exist because personal friendships have 
developed over the years which sustain the partnership. 

 Use technology to build relationships 

Many schools communicate classroom to classroom with other students around the world.  Students at 
Longfields Heights Secondary School enrolled in the Grade 12 International Business classes have used 
Skype to communicate with other students and business leaders in Helsinki, Finland.  As the 
conversations developed over time, videos related to the curriculum outcomes were exchanged.  These 
types of interactions add an experiential dimension and enhance learning for all involved.  

 Offer an International Certificate Program 

The OCDSB in partnership with OCENET developed Ontario’s first board-wide International Certificate 
Program (ICP) which started in the 2012-2013 academic year.  Presently nearly every OCDSB secondary 
school is part of the ICP and over 450 students from Grade 9-12 are registered participants.  The 
purpose of the OCDSB International Certificate is “to recognize and honour students who demonstrate a 
commitment to being motivated, engaged and active global citizens.”  More information about the 
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At a special presentation in December 2014, the Education Foundation of Ottawa (EFO) received $100,000 from the 
Ottawa-Carleton Education Network (OCENET) to support OCDSB students pursuing international learning experiences 
abroad.  Pictured above are (l-r) Chris McGarvey, EFO Executive Director; Jennifer Adams, OCDSB Director of Education; 
and Geoff Best, OCENET Executive Director  

Following an application process, the bursaries for staff are administered by OCENET and educators may 
be approved for a bursary in the amount of $500: www.ocenet.ca/en/page/show/bursaries 

While these bursaries many not cover the whole cost of a student exchange or the expenses associated 
with attending an international conference, these bursaries can provide significant financial support.  

 Make global awareness part of the “culture” of a school 

While Skyping between classrooms, having an epal letter exchange, or participating in a reciprocal 
student exchange increases an understanding of differences in cultures and increases global 
competency, schools can demonstrate their interest and commitment to developing global awareness 
by letting students, parents and visitors to a school see and know that there is an international focus in 
the school.  For example, A.Y. Jackson Secondary School greets visitors at its entrance with a large 8’x12’ 
National Geographic map of the world, and in its foyer and cafeteria are flags from around the world. 
Students in art classes at the school design and have painted wall murals throughout the building that 
depict images related to global issues. These types of projects “send a message” and are relatively 
inexpensive and easy to do. 
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have been several summer opportunities for OCDSB students to travel to Japan that are organized 
through OCENET. For one recent study tour to Japan, any OCDSB student enrolled in a Japanese 
language credit program was eligible to participate, and in another excursion, any student who had 
hosted a Japanese student during an exchange in Ottawa was eligible to participate.  Recently an 
initiative was launched to offer a geography themed student tour to Iceland open to OCDSB students 
from Grade 9-12.  
 

 Select students for international student exchanges based on merit and commitment to 
developing global competency 

When faced with 40 student applicants on a student exchange to Sweden that could only accommodate 
12 students, Glashan Public School Principal Jim Tayler faced the problem of how to choose students for 
the exchange.  In many schools, the students fill out a series of student information forms and put down 
a deposit cheque to become part of a student exchange.  Given he only had a limited number of 
students that could participate in the exchange,  Principal Tayler decided to have the students apply for 
a place on the exchange by requiring students to use their school’s “New Pedagogies for Deep Learning” 
initiative and its Six C’s: character education, citizenship, collaboration, communication, creativity, and 
critical thinking.  Students submitted a portfolio that was assessed on specific criteria, and applicants 
were selected based on how they connected their learning and the student exchange to Sweden to the 
Six C’s.  By sharing the experience of the students who went on the exchange with the entire school, all 
of the students and staff at Glashan Public School were involved in the exchange, even though they all 
did not physically travel to Sweden.  

 Have students be ambassadors for promoting the value of global educational experiences 

In a program that involves the OCDSB’s West Carleton Secondary School along with three other high 
schools, a teacher at the school generates interest in an international exchange to Japan planning in 
advance for subsequent exchanges.  He encourages students who have been part of the exchange to 
share their experiences upon their return to Canada.  Along with showing videos taken while in Japan, 
parental endorsements, and bringing home iconic mementos from Japan, the teacher generates interest 
in sustaining the exchange experience for subsequent student exchanges. 

 Profile international students attending local schools 

One very effective and easy way to develop global competency and cultural awareness in students is to 
profile and take advantage of the international students already in local school classrooms.  Lisgar 
Collegiate Principal Patsy Agard makes a very deliberate effort to encourage her school’s students to get 
to know the international students in her school.  Teachers also can help in this regard by asking 
international students in their classes to share knowledge about their country and its culture.  OCENET 
publishes a newsletter twice yearly and features a regular “Life as an International Student” page which 
highlights several students in each issue. 
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OCDSB’s ICP can be found at: 
www.ocdsb.ss13.sharpschool.com/cms/One.aspx?portalId=55478&pageId=1744015  

To obtain the OCDSB International Certificate students must study an international language, 
successfully complete internationally focussed course credits, demonstrate an understanding of global 
issues, and participate in an internationally focussed project of their choice, which may involve 
international travel.  This program has greatly increased the number of students who are participating in 
international study tours and student exchanges.  

 

Students and staff from Hillcrest High School and Canterbury High School on their most recent international student exchange to 
Germany. This exchange has proven to be “sustainable” --- for close to 25 years! 

 Find a strong intermediary or educational agent that can help facilitate an international 
exchange 

Having a “go to person on the ground” in another country helps a school exchange be successful and 
sustainable.  This person should serve as a liaison between the Canadian and foreign schools and be 
fluent in the languages spoken in both schools.  OCENET has several people who work in this way; one 
such agent has assisted with many OCDSB students and educators having an exchange experience in 
Suzhou, China, for close to 20 years.  Lisgar Collegiate Institute has recently started a teacher exchange 
with an education bureau in Chengdu, China, and the intermediary agent has had a pivotal role in 
developing this exchange.  

 Organize board-wide opportunities for international study tours and exchanges with students  
 

Very often the opportunity for a student to participate in an international study tour or student 
exchange is limited only to any international excursions available at a particular school.  Recently there 
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Section IX: Recommendations 

The following recommendations emerged as part of the interview discussions with educators from the 
OCDSB and OCENET.  

1. Establish a means of recognizing Ontario schools that are successfully promoting international 
education initiatives.  This type of recognition could be modeled on the British Council’s International 
School Award accreditation: www.schoolsonline.britishcouncil.org/international-learning/international-
school-award 

2. Establish a long-term goal of all Ontario schools having a partnership with a school abroad.  This 
partnership could take the form of regular communication between classrooms or a particular grade 
level, or extend to a larger scale curriculum-based project or international student exchange. 

3. Develop more curriculum resources specifically targeted around what is possible within a school 
partnership and tied directly to curriculum outcomes.  These resources need to allow their 
implementation to be simple, adaptable and accompanying exemplars.  Focus on the UN SDGs provides 
an avenue to accomplish this recommendation. 

4. Develop a multi-disciplinary elearning credit course that studies many international and cultural 
topics, including politics, law, geography, cuisine, music, and bio-diversity, for example.  This multi-
disciplinary elearning course would be available to students across the province, and may include a 
March Break or summertime opportunity for students enrolled in the course to participate a study tour 
to another country to enhance their learning from the credit course. 

5. The Ministry of Education needs to provide clear direction on how a school should award credits for 
Ontario students who participate in individual student exchanges abroad of 2-3 months duration. 

6. The Ministry of Education should explore ways in which to formally recognize the valuable 
international experience gained by Canadian university graduate teachers who travel overseas and then 
return to Canada to seek employment in Ontario schools.  Presently these educators receive little or no 
formal credit or acknowledgement for teaching overseas.  
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 Ensure students are aware of cultural differences before travelling overseas 

While safety concerns are paramount around students travelling overseas, it is also essential for schools 
to prepare students for the cultural differences that will be experienced on an international student 
exchange.  In a recent student exchange between the OCDSB’s Greenbank Middle School and a school in 
South Korea, Principal Dennis Paré wanted to help prepare his students for their time in South Korea 
and placed a great deal of emphasis on language acquisition.  In order to encourage his students to have 
some basic knowledge of the Korean language, Principal Paré found resources amongst the Korean 
Embassy staff, volunteer parents of Korean descent, and assistance from OCENET.  Another school, Earl 
of March Secondary School, prepared students for their overseas exchange to Japan though several 
“lunch and learn” sessions which required mandatory attendance; the cultural awareness sessions 
included language training, an introduction to local customs, as well as Judo lessons.  

 Cultivate a school board reputation that demonstrates commitment to international 
partnerships 

The Ottawa-Carleton Education Network (OCENET) serves as the international education branch of the 
OCDSB.  OCENET works with many school districts, individual schools and student recruitment agents 
around the world in order to attract students who wish to attend OCDSB schools.  Working through the 
international education branches that recruit students is an efficient way to tap into long established 
relationships.  These relationships involve trust which has developed over a number of years that can 
more easily facilitate partnerships and student exchanges with schools abroad.   
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Ontario Ministry of Education, Ontario’s Strategy for K-12 International Education: 

www.edu.gov.on.ca/eng/policyfunding/strategyK12.pdf 

Ottawa-Carleton District School Board: www.ocdsb.ca 

Ottawa-Carleton Education Network: www.ocenet.ca/en/page/show/main 

Registration of Canadians Abroad: www.travel.gc.ca/travelling/registration 

Student Learning Abroad: What our students are learning, what they’re not, and what we can do 
about it. (2102) by Michael Vande Berg, R. Michael Paige and Kris Hemming Lou (eds) 

Tools for Schools: 
www.schoollinking.iz.or.at/preparation-231076 
www.schoollinking.iz.or.at/sustainability 
www.schoollinking.iz.or.at/what-is-an-international-school-partnership 

What’s Up with Culture?: On-line Study Resource for Study Abroad (University of the Pacific): 
www2.pacific.edu/sis/culture 

When Cultures Collide, 3rd Edition: Leading Across Cultures (2005) by Richard D. Lewis 
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Section X: Select Resources 

British Council: 
www.schoolsonline.britishcouncil.org/sites/so/files/sustainable_partnerships_toolkit_0.pdf 
www.schoolsonline.britishcouncil.org/international-learning/international-school-award 
 
“Building international links and partnerships: top tips from schools” The Guardian: 
www.theguardian.com/teacher-network/2012/sep/30/international-partnership-tips-schools 

Canadian Association of Public Schools-International: www.caps-i.ca 

Center for Intercultural Learning (Global Affairs Canada): www.international.gc.ca/cil-
cai/country_insights-apercus_pays/countryinsights-apercuspays.aspx?lang=eng 

Educating for Global Competence: Preparing Our Youth to Engage the World: 
www.asiasociety.org/files/book-globalcompetence.pdf 

Empowering Global Citizens: A World Course (2016) by Fernando M. Reimers et al 

Global Affairs Canada website travel advisories: www.travel.gc.ca/travelling/advisories 

Global Competency for and Inclusive World: www.oecd.org/education/Global-competency-for-an-
inclusive-world.pdf 

Globetrotting or Global Citizenship?: Perils and Potential of International Experiential Learning (2014) 
by Rebecca Tiessen and Robert Huish (eds.) 

A Guide to International School Partnerships: www.education.alberta.ca/media/1626288/a-guide-to-
international-school-partnerships.pdf 

The Guide to Successful Short-Term Programs Abroad (2007) by NAFSA: Association of International 
Educators 

Intercultural Competence for Global Leadership by Milton J. Bennett, Ph.D.: www.intercultural.org 

The Intercultural Development Research Institute: www.idrinstitute.org 

Ontario Association of School Districts International: www.oasdi.ca 

Ontario Ministry of Education, 21st Century Competencies: Foundation Document for Discussion: 
www.edugains.ca/resources21CL/About21stCentury/21CL_21stCenturyCompetencies.pdf 
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Appendix A: Sample Partnership Agreement 

 
MEMORANDUM OF UNDERSTANDING 

 
 FOR 

 
“FRIENDSHIP SCHOOL” LINKAGE AND COOPERATION  

 
BETWEEN 

 
________________ SCHOOL  

  
AND 

 
 ________________ SCHOOL   

 
 

 
ARTICLE I:  OBJECTIVE OF THE LINKAGE 
 
The general purpose of this cooperation is to facilitate academic cooperation between    _______ 
School and ______  School.  This cooperation will have the following components: cultural 
interchange and the development of student and teacher programs. 
 
ARTICLE II:  AGREEMENT 
 
2.1   Each school agrees to share in the general administration of the cooperation and agrees to 
select a liaison to act as a communication link between the two schools and the principals of the 
two schools.  The liaisons will work with teachers and other staff members to promote the 
relationship within their respective schools and to coordinate any exchanges or programs 
approved by the principals.    
 
 2.2  A specific aim of this cooperation is to institute and conduct academic and social exchanges 
between the schools' teachers and students.    
 
2.3  One of the main goals of the program will be for teachers and students from     School and        
       School to visit the other school to participate in joint projects and educational programmes 
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and pay the normal (tuition) fees the other school charges;   
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Appendix B: Issues for a District School Board Consider in Partnering with an International School  
                       (Prepared for OASDI members by Carol Maingot, DSB of Niagara, 2012) 
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2.6 ___________ School and ___________  School will suggest suitable accommodation for the 
teachers and students visiting Ottawa and ______ respectively; the individual visitors will be 
responsible for the cost of such accommodation and for their own travel costs. 
 
2.7 Both schools will make efforts to seek funding to support exchange opportunities. 
 
 
ARTICLE III:  VALIDITY 
 
3.1 The program is intended to begin in 2017 for an initial period of two years. 
 
3.2 The cooperation may be renewed for further periods of two years by mutual agreement or 
may be terminated by either side at six months’ notice. 
 
 
 
 
Signed 
 
 
 
_________________________________                        ______________________ 
        Date 
    School       
  
 
 
 
______________________________        _______________________ 
    School      Date 
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Appendix D: SDGs Curriculum Unit: Sustainable School Partnerships: Connecting Ontario Classrooms with the 
World, Grade 6 Unit: “Discovering Our Personal and Global Perspective” (developed by Peter Panacci) 

Grade 6 Unit 
 

 

Discovering Our Personal and Global Perspective 

Table of Contents 

 

Table of Contents 2 

Unit Overview 3 

Lesson Summary 3 

Teacher Cooperation 5 

Preparation 5 
Video Recording 5 
Online Research 6 
Sharing Files Digitally 6 
Creating a Class Presentation 6 
Teaching Sustainable Development Goals 7 

Flexibility 7 

Ontario Curriculum 8  

Unit Overview 

This unit will allow students to identify how they represent themselves, what topics/information they want to 
have conveyed to someone discovering them for the first time, and what interests them. Students will share their 
personal identities with their International partners and learn to critically reflect on their own perspective.  

Students will be introduced to the United Nations Sustainable Development Goals, perform self directed 
online research, and eventually link the Sustainable Development Goals to ideas of identity and values. Choosing 
which Sustainable Development Goals are of highest importance to them, the classes will create their own digital 
presentation which will reflect and represent their collective identity. Students will learn to critically examine their 
perspective, and also what it means to be part of a larger community as it relates to world and local issues of 
inequality and injustice. 

 

Lesson Summary 

 

Lesson # Description Focus Desired Outcome 
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Appendix C: Questions for OCDSB Interviewees  

 

Best Practices for Developing Global Competencies through Sustainable Partnership Schools Abroad, 
Grades 7-12 

 

Interview Questions 

Guiding Questions: 

1. Describe any international partnership(s)/exchange(s) at your school. 
2. Who initiated the international partnership/exchange at your school? 
3. Why was a partnership/exchange started at your school? 
4. How did you become involved in the partnership/exchange program at your school? 
5. How long have you been involved in these types of international education initiatives? 
6. Why did you become involved in the partnership/exchange program at your school? 
7. How do these types of international education experiences benefit students? 
8. In your opinion, what are some key global competencies (ex. cultural awareness, language 

acquisition, etc.) that students ought to have? 
9. How does your school prepare students to be involved in school partnerships/exchanges? 
10. How are these types of international experiences viewed within your school community, 

amongst students, teaching colleagues, administration, parents, and the local community? 
11. Explain how these types of international partnerships/exchanges could become or already are 

“sustainable” in your school. 
12. What are some of the key challenges in maintaining the sustainability of the 

partnership/exchange with another school abroad? 
13. Describe any strategies that have been used to make these types of international 

partnerships/exchanges become part of the “culture” of the school. 
14. If you were to transfer to another school, do you think the current international 

partnership/exchange programs offered at your school would continue? 
15. What type of support or changes could be to be made to enhance the sustainability of the 

partnership/exchange programs your school already has in place? 
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Teacher Cooperation 

 The success of these lessons and the unit as a whole depends on the collaboration and communication 
between the two teachers. It is important that both share the expectations for their classes, what specific needs and 
requirements they have, and learn to use each other’s strengths for their mutual benefit.  
 A strong working relationship and collegial attitude will also set the tone for the classes and demonstrate to 
the students the benefits of collaborating with others around the world. Keep in mind that teaching styles, material, 
resources, expectations and situations will differ between the classes. Modifications and different expectations might 
be necessary, and sometimes beneficial.  
 

 

Preparation 

This unit involves the use of various technologies and requires the production of online content. 
Technological limitations and comfort will greatly affect how the unit is implemented. Things to consider when 
planning and preparing before the lessons are: 

Video Recording 

Students will be asked to record short video summaries of their personal identity webs. Access to ipads, cell 
phones, camcorders or other recording devices will be needed. Discuss what technology is available and plan 
accordingly. Adjust group sizes and student distribution to ensure videos can be recorded effectively. 
 

Another option is to have the teacher record all the videos, or have specific students designated as the ‘camera 
operators’. 
 

Online Research 

 As technology continues to advance, students are required to be more digitally literate and able to navigate 
information online. Most of the research and information gathering components for these lessons are based on online 
research. It is important that students have access to both the correct technology (ipads, chromebooks, laptops, etc.) 
and that they are given guidance and direction on where and how to look. Using google, online dictionaries and 
searching for information might require additional support, instruction and review. Please ensure that your students 
are comfortable enough to find the information they need online and also guided in the correct direction so they are 
not overwhelmed by too much information. 

Sharing Files Digitally 

Several elements of the lessons will be required to be shared online. Special consideration needs to be 
taken to ensure student privacy and access to content. If the teachers have access to class websites or other file 
sharing programs (Drop Box, Google Drive, etc.) these can be used. Otherwise arrangements need to be made if 
content needs to be uploaded via other means (Youtube, Vimeo, etc.) 
 

Creating a Class Presentation 

Lesson 5 will culminate with students contributing to a class digital presentation. Teachers should decide on 
a platform which is familiar to them and comfortable to use. Possible platforms are Google Slides, Prezi, Powerpoint, 
Padlet, Wix, Weebly, or other blog sites or website generators. Whatever the teachers choose, they need to ensure 
students can either send them content and work directly, or via another means, to be uploaded and organized by the 
teacher. 
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1 Our 
Personal 
Perspective 

Introduce the complex idea of identity to 
students. Model the creation of an identity web 
and have students create their own personal 
identity webs 

-Group 
brainstorming 
-Develop idea of 
personal identity 
-Organization of 
ideas 

Student created personal 
identity webs 

2 Sharing Our 
Personal 
Identity 

Students will discuss what topics and ideas they 
chose, revise their webs, and create a short 
video presentation of their identity web. These 
presentations will be shared between the 
classes. 

-Summarizing 
-Explore 
perspective 
-Oral presentation 
(video) 

Recorded video 
presentation of personal 
identity webs 

3 Meeting our 
partners 
around the 
world 

Students will view the video presentations from 
their international school partners and discuss 
what unique aspects or similarities they notice. 
Students will reflect on different notions of 
identity and how they are formed. 

-Reflection on 
personal 
perspective 
-Broaden 
understanding of 
diverse 
backgrounds 
-Discuss 
similarities and 
differences from 
both schools 
 

Video sharing and group 
reflection on personal 
identity webs 

4 Our 
Collective 
Identity 

Students will explore the meaning of having a 
collective identity. Students will engage in topics 
close to Canadian identity and be introduced to 
the UN Sustainable Development Goals. By 
creating their own success criteria, students will 
identify what they need to know about the 
Sustainable Development Goals, and then carry 
out their own online research. 

-Identification of 
elements for 
group and national 
identity 
-Brainstorming 
and organization 
of ideas 
-Creating success 
criteria for 
research 
-Conducting self 
directed online 
research 
-Note taking 

Online research and 
exploration of the UN 
Sustainable Development 
Goals and linking those 
concepts to personal and 
group identity 

5 What 
matters to us 

Students will collectively discuss the UN 
Sustainable Development Goals and establish 
which of the initiatives are important to them. 
Students will use the research from the previous 
class, continuing to build upon it, and create a 
digital class presentation which demonstrates 
which issues are tied into our collective identity. 
These presentations will be shared between 
classes to demonstrate similarities and 
differences in our unique perspectives. 

-Prioritizing values 
and interests 
-Conducting self 
directed online 
research 
-Summarizing and 
creating content 
for a class 
presentation 
-Critical reflection 
of personal 
perspective and 
collective values 

Creation of a digital class 
presentation explaining the 
Sustainable Development 
Goals most important to the 
class, why they are 
important and how they 
affect the class locally 
 
Sharing of the 
presentations and critical 
reflection and discussion 
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1 1. Developing and Organizing 
Content 
Developing Ideas 
1.2 generate ideas about a 
potential topic and identify those 
most appropriate for the purpose 
 

Classifying Ideas 
1.4 sort and classify information 
for their writing in a variety of 
ways that allow them to view 
information from different 
perspectives and make 
connections between ideas 
(Language 114) 

  

2  Interactive Strategies 
2.2 demonstrate an increasingly 
sophisticated understanding of 
appropriate speaking behaviour in a 
variety of situations, including paired 
sharing, dialogue, and small- and 
large-group 
discussions 
 

Clarity and Coherence 
2.3 communicate orally in a clear, 
coherent manner, using appropriate 
organizing strategies and formats to 
link and sequence ideas and 
information (Language 109) 

 

3   Producing Media Texts 
3.4 produce a variety of media texts for 
specific purposes and audiences, using 
appropriate forms, conventions, and 
techniques 
 

Metacognition 
4.1 identify what strategies they found 
most helpful in making sense of and 
creating media texts, and explain how 
these and other strategies can help 
them improve as media viewers/ 
listeners/producers (Language 119) 
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Teaching Sustainable Development Goals 

The final two lessons will focus on the UN Sustainable Development Goals. There is a host of resources and 
information available online. It is important that the teachers are familiar with the content, and also familiar with where 
to find more information online. This will assist students in their research, guide them in the right direction, and 
enhance their learning. Good places to start are: 
http://www.teachsdgs.org/ 
http://17goals.org/#about 
https://sustainabledevelopment.un.org/ 

 

Flexibility 

This unit and the lessons it contains are designed as one possibility for collaboration. They are meant as 
tools and resources to be customized, changed, removed or ignored by the teachers. It is important to ensure that the 
lessons and activities benefit your students and are right for their learning goals. Please adapt and modify anything 
and everything within these lessons to better suit your classes needs. 
 

 

                                                                                                      Ontario Curriculum 

 

Many of these lessons tie into several Ontario Curriculum Expectations, however for the sake of simplicity, 
the curriculum connections have been simplified and limited to the main ones for each lesson.  
 

The Social Studies component is the same throughout the unit: 

Social Sciences 

A. HERITAGE AND IDENTITY: COMMUNITIES IN CANADA, PAST AND PRESENT  
A1. Application: assess contributions to Canadian identity made by various groups and by various features of Canadian communities 

and regions (FOCUS ON: Cause and Consequence; Patterns and Trends)   
 

A1.1 explain how various features that characterize a community can contribute to the identity and  image of a 
country[...] and  assess the contribution of some of these features to Canada’s image and identity (SSHG 120) 

 

However the Language component changes based upon the tasks in each lesson: 

Lesson Language: Writing Language: Oral Communication Language: Media Literacy 
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Lesson 1 

Title:  Our Personal Perspective          Subject:   Social Studies & Language          Time: 1 period (60 mins)              Level: Grade 6  

Lesson Description 
 

This introductory lesson will introduce the complex ideas of identity to students, initially at the personal level, later to be 
expanded to a class and group identity. Students will identify factors and influences to their own identities as a group, reflect 
on and choose which are integral to their idea of self, and be prepared to share this identity web with another class digitally 
online. 

 

Stage 1: Desired Results 
 

Big Question (link to the real world) 
 

How do we develop our own personal, cultural and national identity? How do we express and share that identity?  

Ontario Curriculum Overall Expectation 
 

Social Sciences 
A. HERITAGE AND IDENTITY: COMMUNITIES IN CANADA, PAST AND 
PRESENT  

A1. Application: assess contributions to Canadian identity made by various groups 
and by various features of Canadian communities and regions (FOCUS ON: 
Cause and Consequence; Patterns and Trends)   
 

Language 
Writing 
1. generate, gather, and organize ideas and 
information to write  
      for an intended purpose and audience; 
 

 

Ontario Curriculum Specific Expectation  
 

A1.1 explain how various features that characterize a community can 
contribute to the identity and  image of a country[...] and  assess the 
contribution of some of these features to Canada’s image and identity 
(SSHG 120) 

1. Developing and Organizing Content 
Developing Ideas 
1.2 generate ideas about a potential topic and 
identify those most appropriate for the 
purpose 
 
Classifying Ideas 
1.4 sort and classify information for their 
writing in a variety of ways that allow them to 
view information from different perspectives 
and make connections between ideas 
(Language 114) 

 

Key Concepts and/or skills to be learned/applied:  Prior Knowledge Activation: 
-Developing a personal and communal identity. 
-Critical thinking and reflection on the nature of our identity and how it is 
formed. 
-Creating Identity. 
-Knowledge of how identities are formed and perceived. 
-Critical thinking and reflection 

-Graphic organizers 
-Mind-maps 
-Word webs 

Stage 2: Planning learning experience and instruction 
 

Learning Goals and Success criteria: Instructional Strategies:  
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4 1. Developing and Organizing 
Content 
Developing Ideas 
 

Organizing Ideas 
1.5 identify and order main ideas 
and supporting details and group 
them into units that could be 
used to develop a structured, 
multi-paragraph piece of writing, 
using a variety of strategies 
 

Review 
1.6 determine whether the ideas 
and information they have 
gathered are relevant, 
appropriate, and adequate for the 
purpose, and do more research if 
necessary 

  

5   Form 
3.2 identify an appropriate form to suit 
the specific purpose and audience for a 
media text they plan to create, and 
explain why it is an appropriate choice 
 

Producing Media Texts 
3.4 produce a variety of media texts for 
specific purposes and audiences, using 
appropriate forms, conventions, and 
techniques (Language 118-119) 
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Lesson 1 

Title:  Our Personal Perspective          Subject:   Social Studies & Language          Time: 1 period (60 mins)              Level: Grade 6  

Lesson Description 
 

This introductory lesson will introduce the complex ideas of identity to students, initially at the personal level, later to be 
expanded to a class and group identity. Students will identify factors and influences to their own identities as a group, reflect 
on and choose which are integral to their idea of self, and be prepared to share this identity web with another class digitally 
online. 

 

Stage 1: Desired Results 
 

Big Question (link to the real world) 
 

How do we develop our own personal, cultural and national identity? How do we express and share that identity?  

Ontario Curriculum Overall Expectation 
 

Social Sciences 
A. HERITAGE AND IDENTITY: COMMUNITIES IN CANADA, PAST AND 
PRESENT  

A1. Application: assess contributions to Canadian identity made by various groups 
and by various features of Canadian communities and regions (FOCUS ON: 
Cause and Consequence; Patterns and Trends)   
 

Language 
Writing 
1. generate, gather, and organize ideas and 
information to write  
      for an intended purpose and audience; 
 

 

Ontario Curriculum Specific Expectation  
 

A1.1 explain how various features that characterize a community can 
contribute to the identity and  image of a country[...] and  assess the 
contribution of some of these features to Canada’s image and identity 
(SSHG 120) 

1. Developing and Organizing Content 
Developing Ideas 
1.2 generate ideas about a potential topic and 
identify those most appropriate for the 
purpose 
 
Classifying Ideas 
1.4 sort and classify information for their 
writing in a variety of ways that allow them to 
view information from different perspectives 
and make connections between ideas 
(Language 114) 

 

Key Concepts and/or skills to be learned/applied:  Prior Knowledge Activation: 
-Developing a personal and communal identity. 
-Critical thinking and reflection on the nature of our identity and how it is 
formed. 
-Creating Identity. 
-Knowledge of how identities are formed and perceived. 
-Critical thinking and reflection 

-Graphic organizers 
-Mind-maps 
-Word webs 

Stage 2: Planning learning experience and instruction 
 

Learning Goals and Success criteria: Instructional Strategies:  
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the specific purpose and audience for a 
media text they plan to create, and 
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Producing Media Texts 
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appropriate forms, conventions, and 
techniques (Language 118-119) 
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Approximately 25 mins 
Students will now create their own personal identity webs. These identity webs will be first made on paper, and later 
transferred to chart paper for the final copy. Discuss the success criteria with the class, including how many different topics 
they should include and how to present their identity maps. Students should be encouraged to think about design and form as 
well, with options for use of colour, design, pictures, drawings and other visual aids to help make their identity webs easily read 
and understood. 
 
Also indicate that in the next class, students will be creating a short video explaining their completed identity webs to be 
shared online with the partner school. 
 
Allow the remainder of this time for students to work, circulating to ensure students are progressing and in case any need 
assistance. If any students are finished their rough drafts, they can be given chart paper to begin their good copies. 

 

Close (success criteria visited) 
 

Approximately 10 mins 
Have the students engage in a class discussion on their progress during this class. Did the majority almost finish their identity 
webs? Were there issues students were having? Poll the class (green light, yellow light, red light; thumbs up/thumbs down, or 
another method) to gauge the classes comfort and progress. Remind students that if they would like to include images or 
pictures, they should bring them to the next class. Have the students show their progress as exit tickets before leaving class. 

 

Stage 4: Reflection 
 

Student Reflection of Learning (metacognition)  

 Co-created success criteria engage metacognition of students prior to completing the identity webs. 
 Reflective class discussion on progress and issues. 

 

 

Teacher Reflection (WWW/EBI)  

To be completed after the lesson:  
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1 – Learning Goal: Today we will explore the complex idea of Identity.  
2 – Why: To understand how unique and different we all are and what we have in common 
3 – Success Criteria for this Lesson: We will create our own personal  identity webs which 
show what makes us unique and different. 

 

Class brainstorming 
Think, pair, share 
Graphic organizer (identity 
web exemplar) 
Inquiry based 
questions/topics 
 
 

Materials/Student Groupings Accommodations 

Blackboard/Whiteboard/Smartboard 
Blank paper, chart paper (larger sizes preferable for webs/ brainstorming) 
Coloured markers/pencils 
 
 

-Language support through 
dictionaries and online 
resources 
-Scribing 
-Technological support 
(chromebooks, ipads) 
-Scaffolding 
-Option to create identity 
webs digitally 

Stage 3: Learning Activity 
 

Motivational Hook  
 

Approximately 10 mins   
Begin the class with the word IDENTITY written prominently on the blackboard/whiteboard. Perform a think/pair/share activity 
where student’s brainstorm ideas for what the word means, its definition, and what things are related to identity. They should 
be creating a rough list of their responses in groups and be prepared to share. 
Time should be allotted for all three portions, for example: 

 Think (silent reflection) 1 min 
 Pair (discuss in pairs or small groups, brainstorm together) 2 mins 
 Share (collect suggestions and ideas from diverse groups in the class, record them on the blackboard) 3 mins 

Extend or change the times according to the class needs. 
 

 

Open  
 

Approximately 15 mins  
Discuss the results of the classes brainstorming. What types of ideas were generated? Highlight, circle or expand on categories 
as needed. Are there common themes? Ask the class if they can identify key factors for our identities?  
Model the creation of a personal identity web for the teacher. Choose several of the themes generated by the students and 
complete an identity web on the blackboard/whiteboard. Potential ideas for the teacher to focus on are: 
 
 
Family Professional Roles (career/aspirations) Demographics (age, sex, location) 

Leisure Activities/Hobbies Interests (sports/food/music/art) Volunteer Roles 

Symbols  Talents/Skills Culture/Religion 
 
 Explain to the class how different and unique identity webs will be, reflecting the diverse nature of each person. 

 

Body 
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1 – Learning Goal: Today we will explore the complex idea of Identity.  
2 – Why: To understand how unique and different we all are and what we have in common 
3 – Success Criteria for this Lesson: We will create our own personal  identity webs which 
show what makes us unique and different. 

 

Class brainstorming 
Think, pair, share 
Graphic organizer (identity 
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Inquiry based 
questions/topics 
 
 

Materials/Student Groupings Accommodations 
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-Language support through 
dictionaries and online 
resources 
-Scribing 
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-Scaffolding 
-Option to create identity 
webs digitally 
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Motivational Hook  
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Begin the class with the word IDENTITY written prominently on the blackboard/whiteboard. Perform a think/pair/share activity 
where student’s brainstorm ideas for what the word means, its definition, and what things are related to identity. They should 
be creating a rough list of their responses in groups and be prepared to share. 
Time should be allotted for all three portions, for example: 
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 Pair (discuss in pairs or small groups, brainstorm together) 2 mins 
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Open  
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Discuss the results of the classes brainstorming. What types of ideas were generated? Highlight, circle or expand on categories 
as needed. Are there common themes? Ask the class if they can identify key factors for our identities?  
Model the creation of a personal identity web for the teacher. Choose several of the themes generated by the students and 
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Family Professional Roles (career/aspirations) Demographics (age, sex, location) 

Leisure Activities/Hobbies Interests (sports/food/music/art) Volunteer Roles 

Symbols  Talents/Skills Culture/Religion 
 
 Explain to the class how different and unique identity webs will be, reflecting the diverse nature of each person. 

 

Body 
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1 – Learning Goal: Today we will create a digital presentation to share our identity webs 
2 – Why: To learn about our peers in another country and introduce ourselves 
3 – Success Criteria for this Lesson: We will create and share our identity webs digitally 

 

Turn and Talk 
Peer review 
Class brainstorming 
 
 
 

Materials/Student Groupings Accommodations 

Blackboard/Whiteboard/Smartboard 
Blank paper, chart paper 
Markers 
Video recording equipment (ipad, camcorder, cell phone, etc.) 

 

-Language support through 
dictionaries and online 
resources 
-Scribing 
-Technological support 
(chromebooks, ipads) 
-Scaffolding 

Stage 3: Learning Activity 
 

Motivational Hook  
 

Approximately 10 mins   
Arrange the class into small working groups (groups of 4 would be preferable). 
Turn and Talk: Have students discuss in their groups what are the most important factors they listed in their identity webs. 
What were topics that only one person included? 
 
Share with the class some of the discussions and ideas. Did this discussion change any students’ choices for topics on their 
webs? 

 

Open  
 

Approximately 10 mins  
(Prior to these lessons, the teachers from each class should collaborate and discuss what kinds of digital sharing methods are 
the best for their class, or what students might have prior experience using. Have the students made video content before? 
Have they used websites like www.padlet.com to create content? Have students used Prezi or powerpoint to create 
presentations with uploaded images? Possible methods and logistics [i.e. technological use] should be decided beforehand. 
Options like creating a class website [wix, weebly, etc.] and uploading videos there are also well suited for this.) 
 
Explain to the class that they will now be working in their groups to create a video presentation of their identity webs, and that 
these will be shared with their partners overseas. Students will have time to finalize and create their good copy of their 
personal identity webs on chart paper. Students should try to organize and design these webs to be easily read and can use 
colours, drawings, or other methods of creating emphasis and showing their ideas. 

 

Body 
 

Approximately 30 mins 
**Technological availability will affect how this portion is conducted. This is planned with the hope that there is an ipad or 
other video recording device to be shared between every 2 or 4 students. 
 
Have students work in their groups to practice and record their presentations of their identity webs. Students should include a 
basic introduction, and focus on highlighting the key elements of their identity webs. Ask the question “What would you like 
others to know about you?” before students create their videos. Videos should be relatively short, with 2 mins being enough 
time for students to summarize their identity webs. Students can work in the hallway or different parts of the school if the 
classroom is too noisy. Encourage students to review their videos and record multiple takes if they have the time.  

 

Close (success criteria visited) 
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Lesson 2 

Title:  Sharing Our Personal Identity          Subject:   Social Studies & Language          Time: 1 period (60 mins) 
Level: Grade 6 

 

Lesson Description 
 

Students will continue working on their personal identity webs by collaborating in small groups. Students will discuss what 
topics and ideas they chose, revise their webs, and create a short video presentation of their identity web. These presentations 
will be posted online by the teacher in a safe manner to be shared between the classes. 

 

Stage 1: Desired Results 
 

Big Question (link to the real world) 
 

How do we develop our own personal, cultural and national identity? How do we express and share that identity?  

Ontario Curriculum Overall Expectation 
 

Social Sciences 
A. HERITAGE AND IDENTITY: COMMUNITIES IN CANADA, PAST AND 
PRESENT  

A1. Application: assess contributions to Canadian identity made by various 
groups and by various features of Canadian communities and regions 
(FOCUS ON: Cause and Consequence; Patterns and Trends)   
 

Language 
Oral Communication 
2. use speaking skills and strategies appropriately to 
communicate with different audiences 
for a variety of purposes; 
 

 

Ontario Curriculum Specific Expectation  
 

A1.1 explain how various features that characterize a community 
can contribute to the identity and  image of a country[...] and  assess 
the contribution of some of these features to Canada’s image and  
identity (SSHG 120) 

Interactive Strategies 
2.2 demonstrate an increasingly sophisticated 
understanding of appropriate speaking behaviour in 
a variety of situations, including paired sharing, 
dialogue, and small- and large-group 
discussions 
 
Clarity and Coherence 
2.3 communicate orally in a clear, coherent manner, 
using  appropriate organizing strategies and formats 
to link and sequence ideas and information 
(Language 109) 
 

 

Key Concepts and/or skills to be learned/applied:  Prior Knowledge Activation: 
-Developing a personal and communal identity. 
-Critical thinking and reflection on the nature of our identity and how 
it is formed. 
-Knowledge of how identities are formed and perceived. 
-How to present information digitally 

Graphic organizers (mind-maps, webs) 
Use of video recording software/devices 

 

Stage 2: Planning learning experience and instruction 
 

Learning Goals and Success criteria: Instructional Strategies:  
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1 – Learning Goal: Today we will create a digital presentation to share our identity webs 
2 – Why: To learn about our peers in another country and introduce ourselves 
3 – Success Criteria for this Lesson: We will create and share our identity webs digitally 

 

Turn and Talk 
Peer review 
Class brainstorming 
 
 
 

Materials/Student Groupings Accommodations 
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Markers 
Video recording equipment (ipad, camcorder, cell phone, etc.) 

 

-Language support through 
dictionaries and online 
resources 
-Scribing 
-Technological support 
(chromebooks, ipads) 
-Scaffolding 

Stage 3: Learning Activity 
 

Motivational Hook  
 

Approximately 10 mins   
Arrange the class into small working groups (groups of 4 would be preferable). 
Turn and Talk: Have students discuss in their groups what are the most important factors they listed in their identity webs. 
What were topics that only one person included? 
 
Share with the class some of the discussions and ideas. Did this discussion change any students’ choices for topics on their 
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Open  
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colours, drawings, or other methods of creating emphasis and showing their ideas. 

 

Body 
 

Approximately 30 mins 
**Technological availability will affect how this portion is conducted. This is planned with the hope that there is an ipad or 
other video recording device to be shared between every 2 or 4 students. 
 
Have students work in their groups to practice and record their presentations of their identity webs. Students should include a 
basic introduction, and focus on highlighting the key elements of their identity webs. Ask the question “What would you like 
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Lesson 2 

Title:  Sharing Our Personal Identity          Subject:   Social Studies & Language          Time: 1 period (60 mins) 
Level: Grade 6 

 

Lesson Description 
 

Students will continue working on their personal identity webs by collaborating in small groups. Students will discuss what 
topics and ideas they chose, revise their webs, and create a short video presentation of their identity web. These presentations 
will be posted online by the teacher in a safe manner to be shared between the classes. 

 

Stage 1: Desired Results 
 

Big Question (link to the real world) 
 

How do we develop our own personal, cultural and national identity? How do we express and share that identity?  

Ontario Curriculum Overall Expectation 
 

Social Sciences 
A. HERITAGE AND IDENTITY: COMMUNITIES IN CANADA, PAST AND 
PRESENT  

A1. Application: assess contributions to Canadian identity made by various 
groups and by various features of Canadian communities and regions 
(FOCUS ON: Cause and Consequence; Patterns and Trends)   
 

Language 
Oral Communication 
2. use speaking skills and strategies appropriately to 
communicate with different audiences 
for a variety of purposes; 
 

 

Ontario Curriculum Specific Expectation  
 

A1.1 explain how various features that characterize a community 
can contribute to the identity and  image of a country[...] and  assess 
the contribution of some of these features to Canada’s image and  
identity (SSHG 120) 

Interactive Strategies 
2.2 demonstrate an increasingly sophisticated 
understanding of appropriate speaking behaviour in 
a variety of situations, including paired sharing, 
dialogue, and small- and large-group 
discussions 
 
Clarity and Coherence 
2.3 communicate orally in a clear, coherent manner, 
using  appropriate organizing strategies and formats 
to link and sequence ideas and information 
(Language 109) 
 

 

Key Concepts and/or skills to be learned/applied:  Prior Knowledge Activation: 
-Developing a personal and communal identity. 
-Critical thinking and reflection on the nature of our identity and how 
it is formed. 
-Knowledge of how identities are formed and perceived. 
-How to present information digitally 

Graphic organizers (mind-maps, webs) 
Use of video recording software/devices 

 

Stage 2: Planning learning experience and instruction 
 

Learning Goals and Success criteria: Instructional Strategies:  
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Lesson 3 

Title: Meeting our partners around the world         Subject:   Social Studies & Language           
Time: 1 period (60 mins)                                                    Level: Grade 6 

 

Lesson Description 
 

Students will have the chance to share and see the personal identity webs created by their international partners. Students will 
learn to recognize similar elements from their own personal lives, and the lives of students living in different cultures, while 
also highlighting the differences, unique aspects and learning opportunities. Through this exchange students will learn what 
unites them as members of their community, what preconceptions they had, and what they can learn from diverse groups. 

 

Stage 1: Desired Results 
 

Big Question (link to the real world) 
 

How do we develop our own personal, cultural and national identity? How do we express and share that identity?  

Ontario Curriculum Overall Expectation 
 

Social Sciences 
A. HERITAGE AND IDENTITY: COMMUNITIES IN CANADA, PAST AND 
PRESENT  

A1. Application: assess contributions to Canadian identity made by various groups 
and by various features of Canadian communities and regions (FOCUS ON: 
Cause and Consequence; Patterns and Trends)   
 

Language 
MEDIA LITERACY 
3. create a variety of media texts for different 
purposes and audiences, using appropriate 
forms, conventions, and techniques; 
4. reflect on and identify their strengths as 
media interpreters and creators, areas for 
improvement, and the strategies they found 
most helpful in understanding and creating 
media texts. 
 

 

Ontario Curriculum Specific Expectation  
 

A1.1 explain how various features that characterize a community can 
contribute to the identity and  image of a country[...] and  assess the 
contribution of some of these features to Canada’s image and identity 
(SSHG 120) 

Producing Media Texts 
3.4 produce a variety of media texts for specific 
purposes and audiences, using appropriate 
forms, conventions, and techniques 
 
Metacognition 
4.1 identify what strategies they found most 
helpful in making sense of and creating media 
texts, and explain how these and other 
strategies can help them improve as media 
viewers/ 
listeners/producers (Language 119) 

 

Key Concepts and/or skills to be learned/applied:  Prior Knowledge Activation: 
-Developing a personal and communal identity. 
-Critical thinking and reflection on the nature of our identity and how it 
is formed. 
-Knowledge of how identities are formed and perceived. 
-How to present information digitally 
-Responding to diverse cultures, backgrounds and experiences 

Cultural openness and sensitivity 
Online research skills 
Use of video recording software/devices 
Use of sharing websites/apps 

Stage 2: Planning learning experience and instruction 
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Approximately 10 mins 
Collect the ipads or recording devices from the students, ensuring that each student has one video file completed.  
  
Conduct a class discussion on the process of creating a video explaining their personal identity webs. How did students feel? 
Was it easy to be clear? Were they nervous? What kind of picture do they think others will have of them after watching the 
video? 
  
These files will be uploaded by the teacher onto a secure sharing service (class website, file sharing app, etc.) to be shared with 
the partner international school. Ensure that filenames correspond to students so they can be easily paired with their 
respective partners. 

 

Stage 4: Reflection 
 

Student Reflection of Learning (metacognition)  

 Planning and collaboration for video recording 
 Review of recorded video 
 Reflective class discussion after activity 

 

 

Teacher Reflection (WWW/EBI)  

To be completed after the lesson:  
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Approximately 10 mins 
Collect the ipads or recording devices from the students, ensuring that each student has one video file completed.  
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68

 
 

69 

Stage 4: Reflection 
 

Student Reflection of Learning (metacognition)  

Reflective discussions prior to and after having watched international school partner videos. 
Reflective journal responses on change of perception and understanding before and after viewing videos. 

 

Teacher Reflection (WWW/EBI)  

To be completed after the lesson:  
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Learning Goals and Success criteria: Instructional Strategies:  

1 – Learning Goal: Today we will see the digital identity webs of our international partners 
2 – Why: To learn about their unique perspective, what matters to them and broaden our 
understanding of the world 
3 – Success Criteria for this Lesson: Reflect on our partner’s identity webs, what things we 
share in common, and what differences there are, and what we can learn from one another 

 

Class discussion 
Group discussions 
Sharing of digital content 

Materials/Student Groupings Accommodations 

Blackboard/Whiteboard/Smartboard 
Chart paper 
Markers 
Video recording equipment (ipad, cell phone, etc.) 
Online access via chromebooks, ipads, etc. 
Writing journals 

-Language support through 
dictionaries and online 
resources 
-Scribing 
-Technological support 
(chromebooks, ipads) 

Stage 3: Learning Activity 
 

Motivational Hook  
 

Approximately 10 mins   
Have students sit in the same groups as when they created their digital presentations. Have one member be the scribe as they 
brainstorm and record their initial thoughts on the following topics:  

1. What differences do you expect to see? 
2. What similarities do you think the other students will have with you? 
3. What is the number one thing you’d like to learn about students in another country? 
4. What do you think will surprise them about your presentations? 

 
Students should record their responses and ideas in rough form, both to engage their metacognition before viewing the 
identity webs, and also to be referred to afterwards to see how accurate their initial conceptions were. 

 

Open  
 

Approximately 30 mins  
Have students access and view their international school partners’ identity web presentations. Students can view them in their 
small groups, but can also share afterwards between groups. Encourage students to compare their own presentations with 
those they are watching. What kinds of things are they learning about these students around the world? 
 

 

Body 
 

Approximately 10 mins 
Bring the class back into a group and ask for students’ reactions and thoughts after having seen these presentations. What kind 
of an image have they formed of their partners overseas? Do they have more questions now? The discussion should be 
conducted to allow students to probe their own understanding and perceptions of others.  
 

 

Close (success criteria visited) 
 

Approximately 10 mins 
Have students write in their individual journals or writing books, answering one of the following topics: 

1. What were the similarities and differences between your own identity web, and that of your international partner? 
2. What surprised you most about watching your partner’s video? 
3. What new questions or ideas do you have after watching your partner’s video? What else would you like to learn 

about them? 
  

 



69

 
 

69 

Stage 4: Reflection 
 

Student Reflection of Learning (metacognition)  

Reflective discussions prior to and after having watched international school partner videos. 
Reflective journal responses on change of perception and understanding before and after viewing videos. 

 

Teacher Reflection (WWW/EBI)  

To be completed after the lesson:  
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Learning Goals and Success criteria: Instructional Strategies:  

1 – Learning Goal: Today we will see the digital identity webs of our international partners 
2 – Why: To learn about their unique perspective, what matters to them and broaden our 
understanding of the world 
3 – Success Criteria for this Lesson: Reflect on our partner’s identity webs, what things we 
share in common, and what differences there are, and what we can learn from one another 

 

Class discussion 
Group discussions 
Sharing of digital content 

Materials/Student Groupings Accommodations 

Blackboard/Whiteboard/Smartboard 
Chart paper 
Markers 
Video recording equipment (ipad, cell phone, etc.) 
Online access via chromebooks, ipads, etc. 
Writing journals 

-Language support through 
dictionaries and online 
resources 
-Scribing 
-Technological support 
(chromebooks, ipads) 

Stage 3: Learning Activity 
 

Motivational Hook  
 

Approximately 10 mins   
Have students sit in the same groups as when they created their digital presentations. Have one member be the scribe as they 
brainstorm and record their initial thoughts on the following topics:  

1. What differences do you expect to see? 
2. What similarities do you think the other students will have with you? 
3. What is the number one thing you’d like to learn about students in another country? 
4. What do you think will surprise them about your presentations? 

 
Students should record their responses and ideas in rough form, both to engage their metacognition before viewing the 
identity webs, and also to be referred to afterwards to see how accurate their initial conceptions were. 

 

Open  
 

Approximately 30 mins  
Have students access and view their international school partners’ identity web presentations. Students can view them in their 
small groups, but can also share afterwards between groups. Encourage students to compare their own presentations with 
those they are watching. What kinds of things are they learning about these students around the world? 
 

 

Body 
 

Approximately 10 mins 
Bring the class back into a group and ask for students’ reactions and thoughts after having seen these presentations. What kind 
of an image have they formed of their partners overseas? Do they have more questions now? The discussion should be 
conducted to allow students to probe their own understanding and perceptions of others.  
 

 

Close (success criteria visited) 
 

Approximately 10 mins 
Have students write in their individual journals or writing books, answering one of the following topics: 

1. What were the similarities and differences between your own identity web, and that of your international partner? 
2. What surprised you most about watching your partner’s video? 
3. What new questions or ideas do you have after watching your partner’s video? What else would you like to learn 

about them? 
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Learning Goals and Success criteria: Instructional 
Strategies:  

1 – Learning Goal: To learn about our identity as a group and the Sustainable Development 
Goals 
2 – Why: To understand how our interests and concerns shape our identity 
3 – Success Criteria for this Lesson: Students will be able to explain the Sustainable 
Development Goals and relate which ones are important to them 

 

Class brainstorming 
Student created success 
criteria 
Self directed group 
research 
 
 
 

Materials/Student Groupings Accommodations 

Blackboard/Whiteboard/Smartboard 
Blank paper, chart paper 
Laptops, ipads or chromebooks for online research 

-Language support 
through dictionaries and 
online resources 
-Scribing 
-Technological support 
(chromebooks, ipads) 
-Scaffolding 

Stage 3: Learning Activity 
 

Motivational Hook  
 

Approximately 10 mins   
By now, students should be quite familiar and comfortable with notions of identity. However, these ideas need to be extended 
to the collective and national scale. Ask the students to brainstorm a list of qualities, themes or topics that are common for the 
Canadian students and those from the international school. Challenge the class to come up with terms of characteristics that 
are typically “Canadian”, or one’s which apply to the partner country. Ask the students if they understand the term 
“Stereotype”. Can stereotypes be positive? Or are they always negative? 
 

 

Open  
 

Approximately 10 mins  
Another important element of identity for a group of people, be it a class, community or country, are the issues they care 
about. The teacher should introduce the idea that we as a community have a voice, and how we use that voice to help others is 
very important. Ask the students if there are any issues or topics they feel passionately about as Canadians? After students 
have identified some topics (things that may come up are poverty, Indigenous relations in Canada, education, pollution and the 
environment), introduce the United Nations Sustainable Development Goals. Show the “‘We the People’ for the Global Goals” 
video; https://www.youtube.com/watch?time_continue=39&v=RpqVmvMCmp0 and follow it by asking if any of the students 
had heard of the Sustainable Development Goals before?  
 
(Other videos available on the Teach SDG’s website can also be effective introductions for students and 
http://www.teachsdgs.org/inspiring-videos.html.) 
 

 

Body 
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Lesson 4 

Title: Our Collective Identity         Subject:   Social Studies & Language          Time: 1 period (60 mins) 
Level: Grade 6 

 

Lesson Description 
 

Students will explore the meaning of having a collective identity, what makes them unique as members of their home nation, 
and how those ideas may differ from our personal identities. Students will engage in topics close to Canadian identity and be 
introduced to the UN Sustainable Development Goals. By creating their own success criteria, students will identify what they 
need to know about the Sustainable Development Goals, and then carry out their own online research. 

 

Stage 1: Desired Results 
 

Big Question (link to the real world) 
 

How do we develop our own personal, cultural and national identity? How do we express and share that identity?  

Ontario Curriculum Overall Expectation 
 

Social Sciences 
A. HERITAGE AND IDENTITY: COMMUNITIES IN CANADA, PAST AND PRESENT  

A1. Application: assess contributions to Canadian identity made by various groups and by 
various features of Canadian communities and regions (FOCUS ON: Cause and 
Consequence; Patterns and Trends)   
 

Language 
Writing 
1. generate, gather, and organize ideas 
and information to write  
      for an intended purpose and 
audience; 
 

 

Ontario Curriculum Specific Expectation  
 

A1.1 explain how various features that characterize a community can 
contribute to the identity and  image of a country[...] and  assess the 
contribution of some of these features to Canada’s image and identity (SSHG 
120) 

1. Developing and Organizing Content 
Developing Ideas 
 
Organizing Ideas 
1.5 identify and order main ideas and 
supporting details and group them into 
units that could be used to develop a 
structured, multi-paragraph piece of 
writing, using a variety of strategies 
 
Review 
1.6 determine whether the ideas and 
information 
they have gathered are relevant, 
appropriate, and adequate for the 
purpose, 
and do more research if necessary 

 

Key Concepts and/or skills to be learned/applied:  Prior Knowledge Activation: 
-Developing a personal and communal identity. 
-Critical thinking and reflection on the nature of our identity and how it is 
formed 
-Knowledge of how identities are formed and perceived 
-Identify key issues and topics for the class (linked to UN SGD’s) 

Online research skills 
Brainstorming 
Note taking 

Stage 2: Planning learning experience and instruction 
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Learning Goals and Success criteria: Instructional 
Strategies:  
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Open  
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about. The teacher should introduce the idea that we as a community have a voice, and how we use that voice to help others is 
very important. Ask the students if there are any issues or topics they feel passionately about as Canadians? After students 
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environment), introduce the United Nations Sustainable Development Goals. Show the “‘We the People’ for the Global Goals” 
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Body 
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Lesson 4 

Title: Our Collective Identity         Subject:   Social Studies & Language          Time: 1 period (60 mins) 
Level: Grade 6 

 

Lesson Description 
 

Students will explore the meaning of having a collective identity, what makes them unique as members of their home nation, 
and how those ideas may differ from our personal identities. Students will engage in topics close to Canadian identity and be 
introduced to the UN Sustainable Development Goals. By creating their own success criteria, students will identify what they 
need to know about the Sustainable Development Goals, and then carry out their own online research. 

 

Stage 1: Desired Results 
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Ontario Curriculum Overall Expectation 
 

Social Sciences 
A. HERITAGE AND IDENTITY: COMMUNITIES IN CANADA, PAST AND PRESENT  

A1. Application: assess contributions to Canadian identity made by various groups and by 
various features of Canadian communities and regions (FOCUS ON: Cause and 
Consequence; Patterns and Trends)   
 

Language 
Writing 
1. generate, gather, and organize ideas 
and information to write  
      for an intended purpose and 
audience; 
 

 

Ontario Curriculum Specific Expectation  
 

A1.1 explain how various features that characterize a community can 
contribute to the identity and  image of a country[...] and  assess the 
contribution of some of these features to Canada’s image and identity (SSHG 
120) 

1. Developing and Organizing Content 
Developing Ideas 
 
Organizing Ideas 
1.5 identify and order main ideas and 
supporting details and group them into 
units that could be used to develop a 
structured, multi-paragraph piece of 
writing, using a variety of strategies 
 
Review 
1.6 determine whether the ideas and 
information 
they have gathered are relevant, 
appropriate, and adequate for the 
purpose, 
and do more research if necessary 

 

Key Concepts and/or skills to be learned/applied:  Prior Knowledge Activation: 
-Developing a personal and communal identity. 
-Critical thinking and reflection on the nature of our identity and how it is 
formed 
-Knowledge of how identities are formed and perceived 
-Identify key issues and topics for the class (linked to UN SGD’s) 

Online research skills 
Brainstorming 
Note taking 

Stage 2: Planning learning experience and instruction 
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Lesson 5 

Title: What matters to us         Subject:   Social Studies & Language          Time: 1 period (60 mins) + additional time for 
conclusion   Level: Grade 6 

 

Lesson Description 
 

Students will collectively discuss the UN Sustainable Development Goals and establish which of the initiatives are important to 
them. Students will use the research from the previous class, continuing to build upon it, and create a digital class presentation 
which demonstrates which issues are tied into our collective identity. These presentations will be shared between classes to 
demonstrate similarities and differences in our unique perspectives. 

 

Stage 1: Desired Results 
 

Big Question (link to the real world) 
 

How do we develop our own personal, cultural and national identity? How do we express and share that identity?  

Ontario Curriculum Overall Expectation 
 

Social Sciences 
A. HERITAGE AND IDENTITY: COMMUNITIES IN CANADA, PAST AND PRESENT  

A1. Application: assess contributions to Canadian identity made by various groups and by 
various features of Canadian communities and regions (FOCUS ON: Cause and 
Consequence; Patterns and Trends)   
 

Language 
MEDIA LITERACY 
3. create a variety of media texts for 
different purposes and audiences, 
using appropriate 
forms, conventions, and techniques; 
 

 

Ontario Curriculum Specific Expectation  
 

A1.1 explain how various features that characterize a community can contribute 
to the identity and  image of a country[...] and  assess the contribution of some of 
these features to Canada’s image and  identity (SSHG 120) 

Form 
3.2 identify an appropriate form to suit 
the 
specific purpose and audience for a 
media text they plan to create, and 
explain why it is an appropriate choice 
 
Producing Media Texts 
3.4 produce a variety of media texts for 
specific 
purposes and audiences, using 
appropriate forms, conventions, and 
Techniques (Language 118-119) 
 

 

Key Concepts and/or skills to be learned/applied:  Prior Knowledge Activation: 
-Developing a personal and communal identity. 
-Critical thinking and reflection on the nature of our identity and how it is formed. 
-Knowledge of how identities are formed and perceived. 
-How to present information digitally 
-Relating world issues to students interests and everyday lives 

Graphic organizers (mind-maps, 
webs) 
Online research skills 
Use of sharing websites/apps 
Uploading files 
Typing 

Stage 2: Planning learning experience and instruction 
 

 
 

72 

Approximately 30 mins 
Explain to the class that our next goal is to explore which Sustainable Development Goals we are interested in as a class. But 
before we can decide on that, we need some more information, and we need to decide as a class what that information is. 
Have students collectively develop the success criteria for their initial research into the Sustainable Development Goals (what 
questions do they have? What do we need to learn?). Some of the questions which might need to be answered are: 

1. What are the SDG’s? How many are there? 
2. When were the SDG’s created? 
3. Who monitors or tracks the SDG’s? 
4. Who can be involved? 

Once the class has agreed on a set of questions or areas to explore, divide the class into small groups (4 is preferable) and have 
them engage in online research and note taking from the following websites: http://www.teachsdgs.org/, 
http://worldslargestlesson.globalgoals.org/, http://17goals.org/#about . Students can also use search engines or other 
resources, but they should initially be directed to these websites.  
 
If some students complete their research before others, encourage them to look deeper into one of the Sustainable 
Development Goals that interests them, ideally seeing how it relates to their own lives. 
 
(Alternative to students developing their own research topics and questions,, the teachers can prepare worksheets with guided 
questions beforehand, however, having students generate their own success criteria is highly encouraged) 

 

Close (success criteria visited) 
 

Approximately 10 mins 
Have the class engage in a discussion sharing some of the responses they gathered. Was everyone able to answer all the 
questions they had generated? Where did they find all the information? Also connect the discussion back to the idea of 
identity. Do any of the Sustainable Development Goals relate directly to the class? Are there connections to our identity?  
  
Explain to the class that in the next lesson, we will be building on this research of the Sustainable Development Goals and use 
them to create an online presentation of our class identity, focusing on issues which matter to us. 

 

Stage 4: Reflection 
 

Student Reflection of Learning (metacognition)  

-Group discussions and generating success criteria 
-Reflective discussions after research on how successful it was 
-Critical evaluation of our own values and how we respond to injustices or inequalities 
 

 

Teacher Reflection (WWW/EBI)  

To be completed after the lesson:  
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Lesson 5 

Title: What matters to us         Subject:   Social Studies & Language          Time: 1 period (60 mins) + additional time for 
conclusion   Level: Grade 6 
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Language 
MEDIA LITERACY 
3. create a variety of media texts for 
different purposes and audiences, 
using appropriate 
forms, conventions, and techniques; 
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Stage 2: Planning learning experience and instruction 
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To be completed after the lesson:  
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Approximately 15 mins  
Have students divide back into their research groups. Each group will be assigned one of the Sustainable Development Goals to 
become experts on (This can be done randomly, or by lottery to ensure fairness, each group might not get their preferred 
SDG). Students will create content which can explain the Sustainable Development Goal, list global implications or 
repercussions, and also make local connections and influences. Students can also list potential solutions and ways for them to 
become involved. This can also include posting images, finding local initiatives and adding other media. 
 
Students should be given a format to follow which has been agreed upon by the teachers, designed to coincide with the chosen 
digital presentation medium.  
 
*For group work, specific roles can be assigned for members of the group. One effective model is having 4 roles: 

 Timekeeper (ensures the group is on task and aware of how much time is left in the class) 
 Gatekeeper (ensures that all voices and opinions are heard and that members are able to contribute equally) 
 Scribe (the main person who records or writes the groups ideas and information) 
 Manager (responsible for obtaining all the materials and resources needed by the group) 

Students are not forced to remain in their roles, and they can share responsibility, however these types of group dynamics help 
ensure students cooperate, everyone is involved, and each student has a specific role. 
 

 

Body 
 

Approximately 25 mins 
Once each group is assigned a Sustainable Development Goal, they can continue their online research and being uploading 
their content to a content sharing platform, such as GoogleDocs. Circulate to ensure students are answering the appropriate 
questions, finding both global and local connections for the SDG’s (i.e. Extreme poverty around the world, but also poverty in 
their local community), and tying their responses to identity.  
 
(The length of time needed by the class can vary depending on the expectations set out by the teacher and students 
themselves. An additional class may be required to consolidate the research and summarize the students’ responses.) 

 

Close (success criteria visited) 
 

Approximately 10 mins 
Ensure that all groups have submitted their completed summaries and content. 
 
The information created by the students will be collated and added online by the teacher into the chosen presentation medium 
(website, prezi, powerpoint, padlet, etc.), which will be shared between the two partnered classes. 
 
Have students write in their journals to respond to one of the following questions: 

1. Did your understanding of a global issue change during this project? 
2. Were there any issues or inequalities you didn’t know about? 
3. Which SDG is the most important to you, and why? 

 

Conclusion and Consolidation 
 

This will be conducted after the presentations are completed 
Once the presentation has been created, have the class reflect upon the type of identity they have created. Based on the 
Sustainable Development Goals they have selected, and they types of information they have included, what kind of values and 
identity did they create? Is this similar to how they see themselves as a community? 
  
Conduct a discussion once the class has shared and seen the presentation from the other school. Are they similar in any 
respects? Are the Sustainable Development Goals they have chosen different? What does that say about who we are? How do 
the Sustainable Development Goals affect both classes locally? Are there lessons we can learn from each other? 
  
These are broad, complex questions, however the students should be able to engage in critical discussions, reflecting on 
everything they have learned about identity, values and perspective. 

 

 
 

74 

Learning Goals and Success criteria: Instructional 
Strategies:  

1 – Learning Goal: To explore the Sustainable Development Goals most important to the class 
2 – Why: To understand how our identity and values are tied into these global issues 
3 – Success Criteria for this Lesson: The creation of a digital class presentation which portrays 
the Sustainable Development Goals important to us, how they affect the world, and how they 
affect us locally 

 

-Class brainstorming 
-Group work 
-Self directed research 
 
 
 

Materials/Student Groupings Accommodations 

Blackboard/Whiteboard/Smartboard 
Blank paper, chart paper 
Laptops, chromebooks, ipads for online research 
Content sharing application (GoogleDocs, Drive, Dropbox, etc.) 
Digital publishing medium (website, Prezi, Powerpoint, Padlet, etc.) 

 

-Language support 
through dictionaries and 
online resources 
-Scribing 
-Technological support 
(chromebooks, ipads) 
-Scaffolding 
-Specified roles in group 
work 

Stage 3: Learning Activity 
 

Motivational Hook  
 

Approximately 10 mins   
Begin by having students summarize what the UN Sustainable Development Goals initiative is, and see if the class can list all 17 
goals. 
 
Have students share which of the UN Sustainable Development Goals they felt were the most pressing or important to them. 
Discuss why students feel they are important, and what that says about their own values. 
 
Explain that the goal of today will be to create a digital presentation which summarizes and presents the class’s views and 
opinions on the Sustainable Development Goals and how they relate to us. The class will choose which goals are the most 
pressing or important to them, ensuring that there are an equal number of Sustainable Development Goals and groups.  
 
Explain how the information will be shared online, whether it is a class website, a Padlet, a Prezi or Google Slides presentation, 
or some other form. **(teachers from both classes need to decide prior to this lesson which method to use)** Students need 
to be familiar of the format required for their research responses. 
 

 

Open  
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Approximately 15 mins  
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-Group work 
-Self directed research 
 
 
 

Materials/Student Groupings Accommodations 

Blackboard/Whiteboard/Smartboard 
Blank paper, chart paper 
Laptops, chromebooks, ipads for online research 
Content sharing application (GoogleDocs, Drive, Dropbox, etc.) 
Digital publishing medium (website, Prezi, Powerpoint, Padlet, etc.) 

 

-Language support 
through dictionaries and 
online resources 
-Scribing 
-Technological support 
(chromebooks, ipads) 
-Scaffolding 
-Specified roles in group 
work 

Stage 3: Learning Activity 
 

Motivational Hook  
 

Approximately 10 mins   
Begin by having students summarize what the UN Sustainable Development Goals initiative is, and see if the class can list all 17 
goals. 
 
Have students share which of the UN Sustainable Development Goals they felt were the most pressing or important to them. 
Discuss why students feel they are important, and what that says about their own values. 
 
Explain that the goal of today will be to create a digital presentation which summarizes and presents the class’s views and 
opinions on the Sustainable Development Goals and how they relate to us. The class will choose which goals are the most 
pressing or important to them, ensuring that there are an equal number of Sustainable Development Goals and groups.  
 
Explain how the information will be shared online, whether it is a class website, a Padlet, a Prezi or Google Slides presentation, 
or some other form. **(teachers from both classes need to decide prior to this lesson which method to use)** Students need 
to be familiar of the format required for their research responses. 
 

 

Open  
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Stage 4: Reflection 
 

Student Reflection of Learning (metacognition)  

-reflective journal writing 
-class discussions on values and comparing global perspectives 
 

 

Teacher Reflection (WWW/EBI)  

To be completed after the lesson:  
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